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CHAPTER I
INTRODUCTION
Rationale*-— Our system of education in America has been geared to
meet the needs of average students* The gifted and retarded children
have been practically neglected* However, recently great strides have been
made toward a more liberal interpretation of education for democratic
living and gearing the school's curriculum to meet the needs of all of its
population*
Growth and development should be our fundamental con
sideration when thinking of an individual's educational develop
ment and social and national groups or of civilization
as a whole.1
Since each individual will grow into an adult being and will be
expected to support himself, it becomes the duty of the school to prepare
(as best it can) the mentally retarded as well as all other individuals to
live and work in a changing society*
According to our Constitution, every child is entitled to an educa
tion befitting his particular needs and that his right cannot or at least
should not be abandoned merely in the interest of some other pupils. The
rights to an education are intrinsic. The primary agency for the educa
tion of all types of pupils is the publicly supported day schools*
The community plays a great part in determining the type of curricu
lum its schools will have* The community also provides opportunities in
which its citizens must live and work* It becomes necessary then, for
each individual to be able to do some type of work that will enable him to
1
E* Wallis and C* Wallis, Our Social World (New York: Macmillan
Company, 1°UO), p. 128*
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provide for a family and become a citizen for which the community can
be proud*
Many authorities feel that the mentally handicapped can best be
helped in a group or a special class under a special teacher who has been
trained to give him the necessary attention and time that is required
for his improvement•
Therefore, it is important that all citizens have a clear knowledge
of the school curriculum, aims and objectives and aid in planning a pro-
gram that will add greatly to the teaching of the mentally retarded.
Evolution of the Problem*-— A testing program last year shewed that
in a group of retarded (by teachers1 evaluation) the pupils had intelli^
gence quotients up to and above one-hundred* This year there is a group
of retarded children that was determined by the tests administered by
psychometrists from the State Department of Education* However, this
group is composed of fifteen pupils out of approximately sixty-five in the
original group. Thus the writer of this thesis feels that interesting
and revealing data to educators and specially to the administration and
faculty of the school, will aid in planning a good special education
program.
Contribution to Educational Thought and Practice.--*The writer hopes
that the results of this study will be of value to education in that it
will show the need for many more available classrooms and teachers in
order to take care of the many mentally retarded children.
It is the opinion of the writer that this study will serve as a
guide to better organization of a program of education for mentally
retarded at Butler-Baker School, Eatonton, Georgia.
Statement of the Problem.— The problem of this study was to ascer
tain whether or not there were any significant differences and corre-
3
lations for the factors of intelligence, achievement and personality be
tween segregated and non-segregated groups of mentally retarded pupils
in the Butler-Baker School, Eatonton, Georgia.
Limitations of the Study.—This study was not concerned with back
ground, causes of retardation, or ways of revealing these deficiencies.
However, the data collected in this study will be made available for the
school personnel to use in any way deemed necessary to improve the curricu
lum for these retarded pupils.
Purpose of the Study.- -The overall purpose of this research was to
determine the signicant differences and the significant correlations, if any,
between a "segregated" and "non-segregated" group of mentally retarded
pupils designated for the Special Education Program of the Butler-<Baker
School, Eatonton, Georgia, l°£8-l°i>9.
The specific purposes of this study are characterized in the
specific statements to follows
1. To determine the measures of central tendency and variabil
ity for the two groups on California Test of Achievement,
and California Test of Personality at Butler-Baker School,
Eatonton, Georgia.
2, To determine the significant difference, if any, between the
achievement of segregated and non-segregated mentally re
tarded Primary pupils at Butler-Baker School, Eatonton,
Georgia.
3» To determine the significant difference, if any, in person
ality between segregated and non-segregated mentally retard
ed Elementary pupils at Butler-Baker School, Eatonton,
Georgia.
k* To determine the significant correlation, if any, between
personality and achievement of segregated and non-segregated
Elementary pupils at the Butler-Baker School, Eatonton,
Georgia.
5. To determine what implications the analysis of this data
has for improving educational thought and practices.
Definition of Terms—Th* significant terms used throughout this
study are characterized below:
1. "Achievement" as used in this study refers to the level
of accomplishment of the retarded pupils on the Otis
Quick Scoring Test of Achievement.
2. "Personality" as used in this study refers to the level
of personality adjustment of the retarded pupils as
measured by the Elementary Form, California Test of
Personality.
3. "Segregated group" as used in this study refers to those
educable pupils that have been placed in a special class
because of their scores on the Stanford-Bluet Scale that
they are mentally deficient.
Locale of the Study This study was conducted in the Butler-Baker
School at Eatonton, Georgia.
Eatonton, Putnam County, is a small town 73 miles east of Atlanta,
Georgia. It is located on Highway #129 and 1*0 miles north of Macon,
Georgia on Route #1M. The population of the city and county is 8700,
and of this population itfOO are Negroes.
There are two industries located in Eatonton, Georgia, nanely: the
Interprise Aluminum Plant and the Imperial Cotton Mill both of which employ
Negroes.
V
Dairy farming is one of the chief occupations of many of the people,
while others till the soil for an occupation, using what they might
plant as a source of food for a livelihood.
Period of the Study This study was conducted during the second
semester of the school term 1958 - 19*9 at the Butler-Baker School,
Eatonton, Georgia,
Method of Research The Descriptive-Survey Method of research, em
ploying testing and statistical treatment, was used to collect the data
for this study.
Description of Subjects,-^Subjects to be used in this study are
described as follows:
1* Fifteen pupils, selected on the basis of their scores
on the Stanford-Binet Test which was professionally
administered, who were placed in a segregated classroom
for the mentally retarded; and provided specially trained
teacher*
2. Fifteen pupils recommended for the mentally retarded
group but retained in the regular classroom due to the
small number alloted the specially trained teacher*
Description of Instruments*-**Instrumants used in the collection of
the data of this study were the California Test of Personality, the
California Test of Achievement, and the Stanford-Binet Scale*
The California Test of Personality has been designed to identify
and reveal the status of certain highly important factors in personality
and social adjustment usually designated as "tangibles"* This test
measures twelve components relating to self adjustment and social adjust
ment*
Each series is composed of "yes" and "no" questions which are de
signed to measure such aspects of adjustment as self-reliance, sense of
personal worth, sense of personal freedom, feeling of belonging, knowledge
of social standards and social skills*
The California Test of Achievement is a complete battery and contains
sections of reading, writing, language, arithmetic and spelling*
The Stanford-Binet Scale is an individual intelligence test contain
ing many items in which the individual has to identify a number of common
objects, parts of the body and other pictures* The test items are made
up of varying difficulty and is administered verbally*
Procedural Steps*-»* The procedural steps used in the conduct of this
research were:
1
1* The literature pertinent to the problem of this study-
was surveyed, summarized, and presented for in
corporation in the thesis copy.
2. Permission to carry out this study was obtained from
the principal of the Butler-Baker School, Eatonton,
Georgia*
3# The data were compiled and presented with the necessary
computations, analysis and interpretation to give
answers to the questions involved in the purposes of
this study*
k» The findings, conclusions, implications and recommend
ations as derived from the data were formulated for in
clusion in the final copy of this thesis*
Related Literature>'-«-«The related literature pertinent to this study
is presented under the following captions: (a) Theories of the curriculum
of the mentally handicapped, (b) theories of personality, (c) classifi
cation of the mentally handicapped, (d) achievement of the mentally handi
capped, and (e) mental abilities of the mentally handicapped.
Tfa®orie3 of the Curriculum,-*» In speaking of the curriculum for the
mentally retarded,Kirk states:
The curricula in the special classes not only must be as
varied and comprehensive as those in the regular grades, but must
also include various specialties to meet the needs of the
different types of deviates enrolled at any given time.
The success of the special-class program to repeat what has
already been said will depend most on the teacher's success in dis
covering and utilizing the child's latent competencies and needs,
or in supplying the experiences that will develop the learnings,
appreciations, attitudes, skills and habit patterns that the school
wants to foster* It will depend on her skill in freeing the child
from any hampering psychological and educational impediment that
tends to inhibit his initiative, conjeal his spontaneity, and in
terfere with constructive achievement. It will depend on ingenuity
in assisting the child to achieve success on his own level and
1
Alexander Kirk, Educating the Retarded Child (New York: Houghton
Company, 15>£l), pp 280=2oT; — "*
in line with his talents, because successful achievement is
one of the most important means of motivating learning and
gaining self-realization and personality adjustment* It
depend on her success in attaining one of the major ob
jectives of the special class, namely, the child's successful
adjustment to the place he can fill in his social and
occupational world*
In practice, most classes for the mentally handicapped throughout the
country have not followed the unit plan of education. Classes for the
mentally handicapped have been organized by school systems and have
usually been assigned to teachers trained in elementary education. For
that reason the elementary curriculum at a reduced level has been applied to
the organization and teaching methodology of the class for the mentally
handicapped* This has been known as a "watered-down curriculum", and has
been frowned upon by most specialists in the field of education for the
mentally handicapped*
Consequently, the curriculum for the mentally handicapped should be
taught primarily through a medium of exercises with things that can be
handled, seal, touched, or heard, rather than through a medium of words, i.e.,
the verbal and the abstract. Working with the hands alone would not be
satisfactory. The activities of the children should be planned in such a
way that the children will observe relationships and should consist of
systematically planned provisions for working with things which should
stimulate thinking in series and sequences*
Theories of Personality.-— It has been accepted that suitable
personality development fosters oral and silent reading achievement, just
as good health contributes to successful behavior or endeavor* Basic to
this idea, however, is an awareness of the fact that in order to under
stand the real meaning of personality, it is essential to know what con
tributes to both personality and achievement*
8
Handicapped children in school in the regular grade are iso
lated and rejected by other children. The normal children reject them,
not because of poor learning ability, but because of unacceptable be-
haviar such as fighting, misbehaving, swearing, showing off, bullying,
cheating, and lack of ability to conform to group standards*
Through the preceding chapters it has been pointed out repeatedly
that mentally handicapped children are not given the same opportunity in
the schools as are the other children* They are allowed to fail, and
have usually faced failure, not only within their poor group, but in the
eyes of their parents and teachers as well. This failure to achieve what
is required of them has produced a discrepancy between their capacity to be
have and the requirements of their environment* To adjust to failures or
frustrating situations, these children have become aggressive, have with
drawn and regressed to more immature levels of behavior, or have compen
sated in one way or another* The behavior characteristics which these
children show should not be considered a part of the mental handicap itselfj
they are rather a result of the situation in which they have been placed*
Mentally handicapped children, like other children, have numerous
fundamental needs* While the desire for security, or belongingness is
strong in all children, it is probably even stronger in mentally handi
capped children because their security and belongingness have been
challenged by failure in their social group. When a child is unable to
cope with the program outlined for him by his society, he does not feel
that he is an integral part of that social group* The experiment by
Johnson, indicating that in the earlier grades the mentally handicapped are
rejected and isolated by regular children, presents some evidence that
the desire for security and belongingness is thwarted in mentally handicapped
children*
Another fundamental need of children is the feeling of accomplish- ^
ment or adequacy. The personality grows in security and maturity when it
is able to accomplish and find joy in accomplishment. Mentally handi
capped children have been placed in situations in which they were unable
to accomplish according to grade standards* Their parents have expected
more of them than they could produce. Their peer group has expected them
to do as others do, and has looked down upon them when they did not achieve
or conform* As a result, the desire far a feeling of adequacy through
accomplishment has also been thwarted in the mentally handicapped child*
A good program for mentally handicapped children would be one in
which the experiences provided re-establish feelings of security and
adequacy and, above all, restore the child's self-respect. The program
should encompass the essentials of a mental hygiene program which makes the
individual feel that he is an integral part of his group. To facilitate
the growth of a strong personality, the special class should be so organi-
ised as to help the child to develop feelings of security, belongingness,
accomplishment and adequacy, as well as to satisfy other needs felt by him*
A class that places adequate emphasis on personality develop
ment must be organized in such a way that all phases of the class
activities contribute to the personal development of the child* An
adequate plan for such a class must include organization of the
curriculum, the teacher-pupil relationship, and special program.
The following section attempts to emphasize the organization of the
class along mental-hygiene principles* *
2
Allport examined several studies and as a result suggested that:
•'"Op. Cit., p* 326.
o
Gordon Allport, Personality(Cambridge, Mass.: Addison Wesley Press,
1950), p. 310.
10
Personality is the dynamic organization within the individual
of those psychophysical systems that determine his unique adjust
ment to his environments•
To the man in the street, personality is special, largely
mysterious, quality of an individual which attracts the attention of
others* Personality also has to do with how one individual in
fluences another; to understand the personality then, we need £o
discover the internal factors which lie behind his actions. We want
to find his motives or "reason11 for acting, and why he looks up'on
himself as he does.
Theories of Achievement,-~ Children, and especially mentally retarded
children, are motivated in an activity when they succeed in it and they be
come disinterested when they are unsuccessful* Instructional materials,
therefore, should always be of such nature that success, social approval, and
recognition are attained from accomplishment*
1
Dolch says that the foundation of the body depends on the glands*
A gland may be the cause of a child's being unduly thin or abnormally fat*
The teacher may know that socially the child will be made fun of and will
soon begin to feel queer about being different from the average child in size*
The results can be the cause of unfavorable personality traits and difficult
ies stemming therefrom* Therefore, extreme thinness or obesity is not to
be ignored in pupils* Generally, physical growth and development may
affect the school child in such a way that he is not able to progress as a
normal child in his reading achievement*
Academic ability, particularly reading ability, is of great import-*
ance by the time a child reaches the fourth grade* During these succeed
ing levels much of the work is almost entirely dependent upon the child's
ability to read* Since most schools follow some type of social promotion
Edward Dolch, Helping Handicapped Children (Champaign, Illinois $
Garrard Press, 19U8), p* b°*
11
policy, mentally handicapped children in the fourth grade find themselves
in the unbelievable position of having a curriculum dependent upon a great
deal of reading, a skill which they have not learned or are in the beginning
stages of learning . As a consequence, the mental retardation and
apparent lack of academic progress becomes more noticeable and more serious.
The activity program of the primary grades becomes less and less prominent
depricing the mentally handicapped of many areas in which they can compete
on somewhat equal terms. These then are areas and reasons why schools
organize classes for the mentally handicapped.
Classification of Mentally Handicapped.- -Children with low mentality
differ in degree of mental deficit; consequently, one of the common classi
fications of such children is based upon the flegree of the deficit. This
classification emphasizes quantitative rather than qualitative differences;
it differentiates children according to the degree of deficit rather than
kind*
Goddard discusses one classification of children as Morons in that he
states a child with a low mentality who has some degree of educabUity in
terms of reading, writing and arithmetic, considerable trainability in
habits and some degree of educability in social and occupational com
petency. Many of these children are found in special classes designed
for the mentally handicapped and are also admitted to the regular school
although their mental ability is low compared to that of normal children.
According to the Binet Scale the Moron obtains an I.Q. of between 50-70.
ffi« Moron can usually learn to adjust socially outside of an institution
and can become totally self supporting providing adequate education has
been acquired and supervision provided.
12
The Border-line child is considered in the classification of the
mentally deficient, or the child whom it is difficult to classify as either
Moron or Dull Normal. Some children are placed in special classes
while others remain in regular classes or rooms of the public schools.
Such children are retarded educationally to a degree which causes difficulty
in school adjustment. These children have an I.Q. between 70-8$.
A common philosophy among some educators is that the intelligence of
the mentally handicapped differs from that of the normal child only in
amount and that his ability to achieve differs only in his slow rate of
learning the same materials offered to average children. The only ad
justment made for the mentally handicapped is that the materials designed
for eight-year old normal children will be used for the Dentally handi
capped children with a mental age of eight.
Kirk says that t
Children and especially the mentally handicapped are motivated
in an activity when they know success in it, and they become dis
interested when they are unsuccessful. Therefore, instructional
fflfterials should always be of such nature that success, social
approval and recognition are derived from accomplishment.
It is commonly accepted as a fact that most mentally handi
capped children will achieve between the third and fifth grade in
some of their abilities, especially in arithmetic. Higher learn
ing would throw doubt on the diagnosis of mental defects. Some
on the other hand, are unable to achieve even third grade ability.
2
Mental Abilities.-~Spearman states that intelligence consists of
a "G" factor of general intelligence and "S" or many «S» factors of
specific intelligence having special abilities.
XKirk, loc. cit.. pp. 128-129.
2
Spearman. "Mental...Test of Memention", Journal of Abnormal
Psychology, (191ii-19l5), pp. 219-221.
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Traits or abilities dominated upon nsw factors are continuously said
to be loosely organized and the correlation between such abilities is low.
The Hg» factors or general intelligence is responsible for positive
correlation found between various abilities and is considered to be a
definite psychological entity* Spearman has accumulated a raenas of mathe
matical and statistical data to support his concept of intelligence, but t
there are many psychologists and other students of human behavior who
do not agree with him*
Alexander, a follower of Spearman, continued the studies and con
cluded that there is a concrete intelligence, defined as the ability to
deal with materials intelligently, and an abstract intelligence, usually
measured by verbal intelligence tests* Duncan felt that the general in
telligence or "gn of mentally handicapped children was measured by the
Stanfoed-Binet Scale, which measured the ngn factor of the abstract factor
in intelligence. The nfn factor of concrete intelligence was usually
measured with a performance type examination*
In addition to slower mental growth, mentally handicapped children
sometimes present observed qualitative and quantitative differences in
learning ability* Some of these differences which make learning a
little different are: (a) a certain stereotyped response to environmental
stimuli, (b) inability to evaluate and criticize their work(lack of auto-
criticism), (c) poorer ability to adapt to changes in instruction,(d)poor-
er ability to generalize, (e) reliance on concrete rather than abstract
learning, and (f) lower psychological abilities of language and perception*
All of these factors tend to make the mentally handicapped child slower in
learning and poorer in retention*
11*
Summary of Related Literature*—»Th@ schools have begun to realize the
need for providing a curriculum that will meet the needs of the mentally
handicapped as to 11 as those of the normal children. The curriculum best
suited for the mentally handicapped is one which provides for all the
needs of the pupils socially as well as academically*
The personality of the mentally handicapped depends, to a great degree,
upon how he is accepted by his peers in the classroom. Ihen the mentally
handicapped children are isolated in the regular classroom by their friends,
it has an effect upon their personality and this may lead to behavior
problems*
Parents may also try to push the mentally handicapped child faster
than he is able to go mentally* Thus helping him to create a feeling of
insecurity. The desire for a feeling of belongingness is very strong in
the mentally handicapped child, and when he cannot cope with the demands of
society, he feels that he is not an integral part of the group in which he
works and plays•
The mentally handicapped as well as any normal child wants to achieve
something and is motivated when he does, but is uninterested when he knows
no achievement* Therefore, it is important that instructional materials
be given on his level in order that he might achieve thus gaining some
recognition from both his teacher and his peers*
The educable mentally retarded pupils may be classified under one or
more of the following headings:
1* Morons who have some degree of educability in reading,
writing, and arithmetic, and some degree of socialibility*
2* Border-line pupils who are considered in the classifi
cation of the mentally retarded but are hard to classify as
either Moron or Dull -normal. Such pupils are retarded
to such a degree that they cause difficulty in school adjust
ment*
15
The mentally handicapped possess some mental ability. Spearman be
lieves that all pupils possess factors of intelligence. These he defines
as «g» factors and »s« factors. The »g« factors are general factcrs and
the »s"» factors are specific factors. Alexander feels that there is a con
crete intelligence which may be defined as the ability to deal with
materials intelligently and an abstract intelligence which is usually
measured by intelligence tests. Duncan felt that "g» factors of the men*
tally handicapped were measured by the Stanford-Binet Scale,
CHAPTER II
PRESENTATION AND ANALYSIS OF DATA
Organization and Treatment of Data»»-» The present chapter will pre-
sent, analyze, and interpret the data on the school achievement and
personality development which was found pertinent to this report of re
search as obtained on the California Test of Personality and the
California Achievement Test by the fifteen segregated and fifteen non-segre
gated mentally retarded pupils enrolled in the Butler-Baker School, Satonton,
Georgia, 1958 - 1959.
The requisite data for the significant differences between the
segregated and non-segregated mentally retarded groups were collected and
organized under the following captions:
1* The Indices of Basic Data
2» The Significant Differences Between the Segregated and
NonwSegregated Groups*
3* The Correlations Between the Personality and Achievement
Scores for the Segregated and Non-Segregated Groups
k» Interpretative Summaries
The criteria of the reliability of the statistics on the various
paired variables of the data were:
(a) Significance of Difference - Fisher's »tn of 2.53 at the
•01 per cent level of confidence, and 28 degrees of
freedom*
(b) Significance of Correlation - the obtained "Rho" with
reference to its Standard Error (3xS.E.) and/or the
ntn index at Ik degrees of freedom.
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INDICES OF BASIC DATA
Introductory Statement,- - This section of the report of the re
search will present the data descriptive of the scores on the personality
and achievement tests, together with the measures of central tendency,
variability, reliability, and percentile or grade placement for the re
spective components of the tests. The presentations of these data are
found in Tables 1 through 13, pages 18 to 38.
California Test of Personality(Perspnal Adjustment).— The data on the
personal adjustment component of California Test of Personality as obtained
by the fifteen segregated and fifteen non-segregated mentally retarded pupils
enrolled in the Butler-Baker School, Eatonton, Georgia are presented in
Table 1, page 18.
Segregated Group* The scores on the personal adjustment component
ranged from a low of lit to a high of 3U, with a mean of 25.57, a median
of 27.00, a standard deviation of 6,00, and a standard error of the
mean of 1.60. Further, Table 1 shows that 7 or 1*6.67 per cent of the sub
jects scored above the mean, 6 or 1*0.01 per cent scored below the mean,
and 2 or 13.33 per cent scored within the mean class interval. The mean
soore of 25.57 indicated a percentile index of 20.
Non-Segregated Group* The scores on the personal adjustment com
ponent ranged from a low of 13, to a high of 37, with a mean of 25.30,
a median of 25.00, a standard deviation of 6.12, and a standard error
of the mean of 1.63, Further, Table 1 shows that 7 or 1*6.67 per cent of
the subjects scored above the mean, 6 or 1*0.00 per cent scored below the
mean, and 2 or 13.33 per cent scored within the mean class-interval. The
mean score of 25.30 indicated a percentile index of 10.
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TABLE 1
DISTRIBUTION OF THE SCORES ON THE PERSONAL ADJUSTMENT COMPONENT OF THE
CALIFORNIA PERSONALITY TEST AS OBTAINED BY THE FIFTEEN SEGREGATED
AMKFIFTEEN NON-SEGREGATED MENTALLY RETARDED PUPILS ENROLLED
AT THE BUTLER-BAKER SCHOOL, EATONTON, GEORGIA, FOR THE






























































































California Test of Personality (Social Adjustment),-»■ The data
on the social adjustment component of the California Test of Personality
as obtained by the fifteen segregated and fifteen non-segregated
mentally retarded pupils enrolled at the Butler«3aker School, Eatonton,
Georgia, are presented in Table 2, page 20*
Segregated Groups The scores on the social adjustment component
ranged from a low of h to a high of 38, with a mean of 25*21,
a median of 27*00, a standard deviation of 8*67, and a standard error
of the mean of 2*31. Further, Table 2 shows that 8 or 53*33 per cent of
the subjects scored above the mean, 5 or 33»3k per cent scored below
the mean, and 2 or 13*33 per cent scored within the mean class-interval*
The mean score of 25*21 indicated a percentile index of 10*
Non-Segregated Group* The scores on the social adjustment com
ponent ranged from a low of 16, to a high of 1*0, with a mean of 25*60,
a median of 2U*63, a standard deviation of 6*87, and a standard error
of the mean of 1*83, Further, Table 2 shows that 5 or 33*33 per cent of
the subjects scored above the mean, 6 or 39*99 per cent scored below
the mean, and k or 26*67 per cent scored within the mean class-interval.
The mean score of 25*60 indicated a percentile index of 10*
California Test of Personality(Total Adjustment)*— The data on the
total adjustment component of the California Test of Personality as
obtained by the fifteen segregated and fifteen non-segregated pupils
enrolled at Butler-Baker School, Eatonton, Georgia , are presented
in Table 3, page 22.
Segregated Groups The scores on the total adjustment component
ranged from a low of 22 to a high of 63, with a mean of 50*35*
20
TABLE 2
DISTRIBUTION OF THE SCORES ON THE SOCIAL ADJUSTMENT COMPONENT OF THE
CALIFORNIA TEST OF PERSONALITY AS OBTAINED BY THE FIFTEEN
SEGREGATED AND FIFTEEN NON-SEGREGATED MENTALLY RB*
TARDED PUPILS ENROLLED AT THE BUTLER-BAKER SCHOOL




























































































Non-Segregated Group: The scores on the total adjustment component
ranged from a low of 32 to a high of 77, with a mean of 51.31*, a
median of 1*8.88, a standard deviation of 12.25, and a standard error of
the mean of 3.27. Further, Table 3 shows that 5 or 33.31* per cent of
the subjects scored above the mean, 8 or 53.3k per cent scored below
the mean, and 2 or 13.33 per cent scored within the mean class-interval.
The mean of 51.3k indicated a percentile index of 10,
California Achievement Test(Reading Vocabulary) .—The data on the
reading vocabulary component of the California Achievement Test as obtain
ed by the fifteen segregated and fifteen non-segregated mentally retarded
pupils enrolled at the Butler-Baker School, Eatonton, Georgia, are
presented in Table 1*, page 23.
Segregated Group: The scores on the reading vocabulary component
ranged from a low of 13 to a high of 1*1, with a mean of 23,03, a median
of 22.50, a standard deviation of 7.68, and a standard error of the mean
of 2.05. Further, Table 1* shows that 7 or 1*6.68 per cent of the
subjects scored above the mean, 7 or 1*6,66 per cent scored below the
mean, and 1 or 6,67 per cent scored within the mean class-interval.
The mean score of 23.03 indicated a grade-placement of 1.6.
Non-Segregated Group: The scores on the reading vocabulary com
ponent ranged from a low of ll* to a high of 3$, with a mean of 2l*.61*,
a median of 2l*.00, a standard deviation of 5.81*, and a standard error
of the mean of 1.56, Further, Table 1* shows that 6 or 1*0,00 per cent
of the subjects scored above the mean, and 7 or 1*6.67 per cent scored
below the mean, 2 or 13.33 per cent scored within the mean class-
interval. The mean score of 2U.61* indicated a grade-placement of 1,8.
TABLE 3
DISTRIBUTION OF THE SCORES OF THE TOTAL ADJUSTMENT COMPONENT OF THE
CALIFORNIA TEST OF PERSONALITY AS OBTAINED BY THE FIFTEEN SEGRE
GATED AND FIFTEEN NON-SEGREGATED MENTALLY RETARDED PUPILS
ENROLLED AT THE BUTLER-BAKER SCHOOL, EATONTON,






















































































DISTRIBUTION OF THE SCORES ON THE READING VOCABULARY COMPONENT OF
THE CALIFORNIA ACHIEVEMENT TEST AS OBTAINED BY THE FIFTEEN
SEGREGATED AND FIFTEEN NON-SEGREGATED MENTALLY RETARDED
PUPILS ENROLLED AT THE BUTLER-BAKER SCHOOL, EATONTON.





































































































California Achievement Test(Reading Comprehension) The data on
the reading comprehension component of the California Achievement Test
as obtained by the fifteen segregated and fifteen non-segregated
mentally retarded pupils enrolled in the Butler-Baker School, Eatonton,
Georgia, are presented in Table 5, page 25.
Segregated Group: The scores on the reading comprehension com
ponent ranged from a low of 2 to a high of 15, with a mean of 9.47,
a median of 8.75, a standard deviation of 3.31, and a standard error of
the mean of .88. Further, Table 5 shows that 6 or 40,00 per cent of the
subjects scored above the mean, 7 or 46.67 per cent scored below the mean,
and 2 or 13.33 per cent scored within the class-interval. The mean
score of 9*1*7 indicated a grade-placement of 2.0.
Non-Segregated Group: The scores on the reading comprehension
component ranged from a low of 4 to a high of 12, with a mean of 8.27,
a median of 7.70, a standard deviation of 2.05, and a standard error of
the mean of .$$, Further, Table 5 shows that 6 or 40.00 per cent of the
subjects scored above the mean, 4 or 26.67 per cent scored below the
mean, and 5 or 33»33 per cent scored within the mean class-interval• The
mean score of 8.27 indicated a grade-placement of 2.5.
California Achievement Test(Total Reading).— The data on the total
reading component of the California Achievement test as obtained by the
fifteen segregated and fifteen non-segregated mentally retarded pupils
enrolled at the Butler-Baker School, Eatonton, Georgia, are presented
in Table 6, page 26.
Segregated Group: The scores on the total reading component ranged
from a low of 15 to a high of 56, with a mean of 30.38, a median of 32.00,
a standard deviation of 10.40, and a standard error of the mean of 2.78.
25
TABLE 5
DISTRIBUTION OF THE SCORES ON THE READING COMPREHENSION COMPONENT OF THE
CALIFORNIA ACHIEVEMENT TEST AS OBTAINED BY THE FIFTEEN SEGREGATED
AND FIFTEEN NON-SEGREGATED MENTALLY RETARDED PUPILS ENROLLED
AT THE BUTLER-BAKER SCHOOL, EATONTON, GEORGIA































































































DISTRIBUTION OF THE SCORES ON THE TOTAL READING COMPONENT OF THE
CALIFORNIA ACHIEVEMENT TEST AS OBTAINED BY THE FIFTEEN SEGRE
GATED AND FIFTEEN NON-SEGREGATED MENTALLY RETARDED PUPILS
ENROLLED AT THE BUTLER-BAKER SCHOOL, EATONTON, GEORGIA,























































































Further, Table 6 shows that 8 or 53.3k per cent of the subjects scored
above the mean, 5 or 33.33 per cent scored below the mean, and 2 or 13.33
per cent scored within the mean class-interval* The mean score of 30.83
indicated a grade-placement of 2.0.
Non-Segregated Groups The scores on the total reading component
ranged from a low of 17 to a high of 1*6, with a mean of 32,97, a median
of 33«5O, a standard deviation of 6.81*, and a standard errot of the
mean of 1.83. Further, Table 6 shows that 6 or lf.0.01 per cent of the
subjects scored above the mean, 6 or 1*0*00 per cent scored below the
mean, and 3 or 20.00 per cent scored within the mean class-interval. The
mean score of 32.97 Indicated a grade-placement of 2.1.
California Achievement Test(Arithmetic Reasoning]- -The data on the
arithmetic reasoning component of the California Achievement Test as
obtained by the fifteen segregated and fifteen non-segregated mentally
retarded pupils enrolled at the Butler-Baker School, Eatonton, Georgia,
are presented in Table 7, page 28.
Segregated Group: The scores on the arithmetic reasoning component
ranged from a low of 0 to a high of 16, wiih a mean of 7.07, a median
of 8.00, a standard deviation of U.5U, and a standard error of the mean
of 1.21. Further, Table 7 shows that 9 or 60.00 per cent of the sub
jects scored above the mean, 6 or 1*0.01 per cent scored below the mean,
and 0 or 0*00 per cent scored within the mean class-interval. The mean
score of 7.07 indicated a grade-placement of 2.1*.
Non-Segregated Group: The scores on the arithmetic reasoning com
ponent ranged from a low of 2 to a high of 15, with a mean of 6.73, a
median of 6.67, a standard deviation of 3*57* and a standard error
28
CHAPTER 7
DISTRIBUTION OF THE SCORES ON THE ARITHMETIC REASONING COMPONENT OF THE
CALIFORNIA ACHIEVEMENT TEST AS OBTAINED BY THE FIFTEEN SEGREGATED
AND FIFTEEN NON-SEGREGATED MENTALLY RETARDED PUPILS ENROLLED
AT THE BUTLER-BAKER SCHOOL, EATONTON, GEORGIA,
















































































































of the mean of ,95. Further, Table 7 shows that 5 or 33.35 per cent
of the subjects scored above the mean, 7 or 46.67 per cent scored be
low the mean, and 3 or 20.00 per cent scored within the mean class-
interval. The mean score of 6.73 indicated a grade-placement of 2.1;.
The California Achievement Test(Arithmetic Bundamentals).— The
data on the arithmetic fundamentals component of the California Achieve
ment Test as obtained by the fifteen segregated and fifteen non-segregated
mentally retarded pupils enrolled at the Butler-Baker School, Eatonton,
Georgia, are presented in Table 8, page 30.
Segregated Group: The scores on the arithmetic fundamentals
component ranged from a low of 0 to a high of 17, with a mean of 8.13,
a median of 5*00, a standard deviation of 5.36, and a standard error of
the mean of 1.43. Further, Table 8 shows that 5 or 33.3$ per cent of
the subjects scored above the mean, 8 or 53«34 per cent scored below
the mean, and 2 or 13«33 per cent scored within the mean class-interval.
The mean score of 8.13 indicated a grade-placement of 2.5.
Non-Segregated Groups The scores on the arithmetic fundamentals
component ranged from a low of 1, to a high of 11, with a mean of 6.20,
a median of 7 .XX), a standard deviation of 3.29, and a standard error
of the mean of .88. Further, Table 8 shows that 8 or 53,3h per cent
of the subjects scored above the mean, 7 or 46.67 per cent scored be
low the mean, and 0 or 0.00 per cent scored within the mean class-
interval. The mean score of 6.20 indicated a grade-placement of 2.3.
The California Achievement Test(Total Atithmetic),-^ The data on
the total arithmetic component of the California Achievement Test
as obtained by the fifteen segregated and fifteen non-segregated pupils
30
TABLE 8
DISTRIBUTION OF THE SCORES ON THE ARITHMETIC FUNDAMENTALS COMPONENT OF
THE CALIFORNIA ACHIEVEMENT TEST AS OBTAINED BY THE FIFTEEN SEGRE
GATED AND FIFTEEN NON-SEGREGATED MENTALLY RETARDED PUPILS EN
ROLLED AT THE BUTLER-BAKER SCHOOL, EATONTON, GEORGIA, FOR




















































































































enrolled at the Butler-Baker School, Eatonton, Georgia, are presented
in Table 9, page 32.
Segregated Groups The scores on the total arithmetic component
ranged from a low of 0 to a high of 31, with a mean of 13.80, a median
of 13.00, a standard deviation of 8.70, and a standard error of the
mean of 2.32. Further, Table 9 shows that S or 33.34 per cent of the
subjects scored above the mean, 5 or 33.34 per cent scored below the
mean, and 5 or 33.33 per cent scored within the mean class-interval.
The mean score of 13.80 indicated a grade-placement of 2.4.
Non-Segregated Group: The scores on the total arithmetic com
ponent ranged from a low of 3, to a high of 22, with a mean of 12.1*0,
a median of 11.13, a standard deviation of 5.73, and a standard error of
the mean of l.£3. Further, Table 9 shows that 5 or 33.34 per cent
of the subjects scored above the mean, 8 or 53.33 per cent scored below
the mean, and 2 or 13.33 per cent scored within the mean class-interval.
The mean score of 12.40 indicated a grade-placement of 2.3.
The California Achievement Test(Mechanics of English).—The data
on the Mechanics of English Grammar component of the California Achieve
ment Test as obtained by the fifteen segregated and fifteen non-segre
gated mentally retarded pupils at the Butler-Baker School, Eatonton,
Georgia, are presented in Table 10, page 33,
Segregated Group: All scores on the Mechanics of English Grammar
component wereeQ, with a mean of 0.00, a median of 0.00, a standard
deviation of 0.00, and a standard error of the man of 0.00. Further,
Table 10 shows that 0 or 0.00 per cent of the subjects scored above
32
TABLE 9
DISTRIBUTION OF THE SCORES ON THE TOTAL ARITHMETIC COMPONENT OF THE
CALIFORNIA ACHIEVEMENT TEST AS OBTAINED BY THE FIFTEEN SEGRE
GATED AND FIFTEEN NON-SEGREGATED MENTALLY RETARDED PUPILS
ENROLLED AT THE BUTLER-BAKER SCHOOL, EATONTON, GEORGIA,


















































































DISTRIBUTION OF THE SCORES ON THE MECHANICS OF ENGLISH AND GRAMMAR
COMPONENT OF THE CALIFORNIA ACHIEVEMENT TEST AS OBTAINNED BY
THE FIFTEEN SEGREGATED AND FIFTEEN NON-SEGREGATED MENTALLY





































































the mean, o or 0,00 per cent scored below the mean, and 15 or 100,00
per cent scored within the mean class-interval,
Non-Segregated Group: The scores on the Mechanics of English and
Grammar component ranged from a low of 0 to a high of 7, with a mean
of 1,87, a median of 1.00, a standard deviation of 2.11, and a standard
error of the mean of .55, Further, Table 10 shows that 4 or 26,67 per
cent of the subjects scored above the mean, 9 or 60,00 per cent scored
below the meanm and 2 or 13,33 per cent scored within the mean class-
interval. The mean score of 1,87 indicated a grade-placement of 2,2,
The California Achievement Test(Spelllag),--The data on the
Spelling component of the California Achievement Test as obtained by the
fifteen segregated and fifteen non-segregated mentally retarded pupils
enrolled at the Butler-Baker School, Eatonton, Georgia, are presented
in Table 11, page 35»
Segregated Groups The scores on the Spelling component ranged
from a low of 0 to a high of 11, with a mean of 4.00, a median of 4.75,
a standard deviation of 2,88, and a standard error of the mean of ,77,
Further, Table 11 shows that 6 or 40.00 per cent of the subjects
scored above the mean, 7 or 46,66 per cent scored below the mean, and 2
or 13«33 per cent scored within the mean class-interval. The mean
score of 4,00 indicated a grade-placement of 2,6,
Non-Segregated Groups The scores on the Spelling component ranged
from a low of 0 to a high of 8, with a mean of 3,53, a median of 4,63,
a standard deviation of 2,75, and a standard error of the mean of ,73,
Further, Table 11 shows that 8 or 53*34 per cent of the subjects
scored above the mean, 7 or 46.67 per cent scored below the mean,
TABLE 11
DISTRIBUTION OF THE SCORES ON THE SPELLING COMPONENT OF THE CALIFORNIA
ACHIEVEMENT TEST AS OBTAINED BY THE FIFTEEN SEGREGATED AND FIFTEEN
NON-SEGREGATED MENIALLY RETARDED PUPILS ENROLLED AT THE BUTLER-























































































and 0 or 0*00 per cent scored within the mean class-interval* The
mean score of 3.53 indicated a grade-placement of 2.6.
The California Achievement Te3t(Total Language)*--The data on the
Total Language component of the California Achievement Test as obtained
by the fifteen segregated and fifteen non-segregated mentally retarded
pupils enrolled at the Butler-Baker School, Eatonton, Georgia, are
presented in Table 12, page 37*
Segregated Group: The scores on the Total Language component
ranged from a low of 0 to a high of 11, with a mean of luOO, a median
of 3*75, a standard deviation of 2*88, and a standard error of the
mean of .77. Further, Table 12 shows that 6 or 14.0*00 per cent of the
subjects scored above the mean, 7 or U6.66 per cent scored below the mean,
and 2 or 13*33 per cent scored within the mean class-interval* The mean
score of luOO indicated a grade-placement of 2*2*
Non-Segregated Groups The scores on the Total Language component
ranged from a low of 0 to a high of 12, with a mean of 5J+0, a median
of 6.75, a standard deviation of luOO, and a standard error of the mean
of 1*07. Further, Table 12 shows that 8 or J>3«.3U per cent of the sub
jects scored above the mean, 6 or iiO.OO per cent scored below the mean,
and 1 or 6*67 per cent scored within the mean class-interval* The mean
score of £«ljO indicated a grade-placement of 2»km
The California Achievement Test(Total Test ).--The data on the
Total Test component of the California Achievement Test as obtained by
the fifteen segregated and fifteen non-segregated mentally retarded
pupils enrolled at the Butler-Baker School, Eatonton, Georgia, are pre
sented in Table 13, page 38*
TABLE 12
DISTRIBUTION OF THE SCORES ON THE TOTAL LANGUAGE COMPONENT OF THE
CALIFORNIA ACHIEVEMENT TEST AS OBTAINED BY THE FIFTEEN SEGRE
GATED AND FIFTEEN NON-SEGREGATED MENTALLY RETARDED PFPILS































































































DISTRIBUTION OF THE SCORES ON THE TOTAL TEST COMPONENT OF THE CALIFORNIA
ACHIEVEMENT TEST AS OBTAINED BY THE FIFTEEN SEGREGATED AND FIFTEEN
NON-SEGREGATED MENTALLY RETARDED PUPILS ENROLLED AT THE BUTLER-



























































































Segregated Group: The scores on the Total Test component ranged
from a low of 1J* to a high of 99» with a mean of ]±8.7U, a median of 1*6.75,
a standard deviation of 22.12, and a standard error of the mean of 5.91.
Further, Table 13 shows that k or 26.68 per cent of the subjects scored
above the mean, 8 or 53*32 per cent scored below the mean, and 3 or 20.00
per cent scored within the mean class-interval. The mean score of k8»7k
indicated a grade-placement of 2.2.
Non-Segregated Group: The scoreson the Total Test component ranged
from a low of 29 to a high of 75, with a mean of 51.53, a median
of 50.25, a standard deviation of lh»35t and a standard error of the mean
of 3.83. Further, Table 13 shows that 6 or U0.00 per cent of the sub
jects scored above the mean, 7 or 1*6.66 per cent scored below the mean,
and 2 or 13.33 per cent scored within the mean class-interval. The mean
score of 51.53 indicated a grade-placement of 2.3.
SIGNIFICANT DIFFERENCES BET1EEN THE SEGREGATED AND
NON-SEGREGATED GROUPS
Introductory Statement.- - This section of the research report will
present the data pertinent to the sifnificance of the statistical differ
ences between the segregated and non-segregated mentally retarded pupils
with specific reference to personality and achievement. The presentations
of these data are found in Tables Ik through 26.
The Ht" ratio on the Personal Adjustment Component of the California
Test of Personality.- - The «t" ratio for the significant difference for
the data on the Personal Adjustment component of the California Test of
Personality between the fifteen segregated and fifteen non-segregated
Uo
mentally retarded pupils of the Butler-Baker School, Eatonton, Georgia
are presented in Table Ik, page hi.
The mean score for the segregated group was 25.57, for the non-
segregated group it was 25.30, with a difference of .27 in favor of the
segregated group. The median T-score for the segregated group was 27.00,
for the non-segregated group it was 25.00, with a difference of 2.00 in
favor of the segregated group. The standard deviation for the segregated
group was 6,00, for the non-segregated group it was 6.12, with a differ
ence of .12 in favor of the non-segregated group. The standard error
of the mean for the segregated group was 1.60, for the non-segregated
group it was 1.63, with a difference of .03 in favor of the non-segre
gated group. The standard error of the difference between the two means
was 2.23.
The "t" was found to be 0.12. This "t" of 0.12 was not significant
for it was less than 2.58 at the one per cent level of confidence. There
fore, the difference between the two sets of scores on the component of
Personal Adjustment was not statistically significant.
The "t" ratio on the Social Adjustment Component of the California
Test of Personality.- -The Ht" ratio for the significant difference for the
data on the Social Adjustment component of the California Test of Person
ality for the fifteen segregated and fifteen non-segregated mentally
retarded pupils of the Butler-Baker School, Eatonton, Georgia are present
ed in Table 15, page U2.
The mean score for the segregated group was 25.21, for the non-
segregated group it was 25.60, with a difference of .39 in favor of the
TABLE Ik
SIGNIFICANT DIFFERENCES ON THE CALIFORNIA TEST OF PERSONALITY (PERSONAL
ADJUSTMENT COMPONENT) AS OBTAINED BY THE FIFTEEN SEGREGATED AND THE
FIFTEEN NON-SEGREGATED MENTALLY RETARDED PUPILS OF THE
BUTLER-BAKER SCHOOL, EATONTON, GEORGIA, 1958-1959



















25.57 27.00 6.00 1.60
25.30 25.00 6.12 1.63
2.28 .27 0.12
non-segregated group. The median score for the segregated group -was 27.00,
for the non-segregated group it was 2lu63, "with a difference of 2.37 in
favor of the segregated group. The standard deviation for the segregated
group was 8.67, for the non-segregated group it was 6.87, with a differ
ence of 1.80 in favor of the segregated group. The standard error of the
mean for the segregated group was 2.31, for the non-segregated group it
was 1.83, with a difference of .1(8 in favor of the segregated group. The
standard error of the difference between the two means was 2*95*
The »tM was found to be 0.13. This »t» of 0.13 was not significant
for it was less than 2.58 at the one per cent level of confidence*
Therefore, the difference between the two sets of scores on the component
of Social Adjustment was not statistically significant*
TABLE 15
SIGNIFICANT BIFFERENCES ON THE CALIFORNIA TEST OF PERSONALITY (SOCIAL
ADJUSTMENT COMPONENT) AS OBTAINED BY THE FIFTEEN SEGREGATED SND
FIFTEEN NON-SEGREGATED lENTALLY RETARDED PUPILS OF THE
BUTLER-BAKER SCHOOL, EATONTON, GEORGIA, 1958-1959
S.S. S.E. Diff.
Groups Mean Median Sigma of of of "tw
Mean M1-M2 Mean Ratio
Segregated 25.21 27.00 8.67 2.31
and
Non-
Segregated 25.60 2li.63 6.87 1.83
2.95 .39 0.13
The "t" ratio on the Total Adjustment Component of the California
Test of Personality.- -The "t" ratio for the significant difference for
the data on the Total Adjustment component of the California Test of
Personality for the fifteen segregated and fifteen non-segregated mentally
retarded pupils of the Butler-Baker School, Eatonton, Georgia are presented
in Table 16, page 1*3.
The mean score for the segregated group was 50.35, for the non-
segregated group it was 51.UU with a difference of .99 in favor of the
non-segregated group. The median score for the segregated group was
53.88, for the non-segregated group it was 1*8.88, with a difference of 5*00
in favor of the segregated group. The standard deviation for the
segregated group was 13»25» for the non-segregated group it was 12.25,
with a difference of 1.00 in favor of the segregated group. The stand-
TABLE 16
SIGNIFICANT DIFFERENCES ON THE CALIFORNIA TEST OF PERSONALITY (TOTAL
ADJUSTMENT COMPONENT) AS OBTAINED BY THE FIFTEEN SEGREGATED AND
FIFTEEN NON-SEGREGATED MENTALLY RETARDED PUPILS OF THE
BUTLER-BAKER SCHOOL, EATONTON, GEORGIA, 1958-195?
Groups
S.E.













ard error of the mean for the segregated group was 3.54, for the non-
segregated group it was 3.27, with a difference of .27 in favor of the
segregated group. The standard error of the difference between the two
means was 4.82.
The »t« was found to be 0.21. This «t» of 0.21 was not significant
for it was less than 2.58 at the one per cent level of confidence. There
fore, the difference between the two sets of scores on the component of
Total Adjustment was not statistically significant.
The "tw ratio on the Reading Vocabulary Component of the California
Achievement Test.--The »t» ratio for the significant difference for the
data on the Reading Vocabulary component of the California Achievement
Test for the fifteen segregated and fifteen non-segregated mentally re-
Ill*
tarded pupils of the Butler-Baker School, Eatonton, Georgia are present
ed in Table 17, page l&*
The mean score for the segregated group was 23.03, for the non-
segregated group it was 2lu6U, with a difference of 1.6l in favor of
the non-segregated group. The median score for the segregated group
was 22.50, for the non-segregated group it was 2I4.OO, with a difference
of 1.50 in favor of the non-segregated group. The standard deviation
for the segregated group was 7»68, for the non-segregated group it was
5«81|, with a difference of 1.8k in favor of the segregated group. The
standard error of the mean for the segregated group was 2.05, for the non-
segregated group it was 1.56, with a difference of ,k9 in favor of the
segregated group. The standard error of the difference between the
two means was 2.58.
The "t« was found to be 0.56. This »t" of 0.56 was not signifi
cant for it was less than 2.58 at the one per cent level of confidence.
Therefore, the difference between the two sets of scores on the component
of Reading Vocabulary was not statistically significant.
The "t" ratio on the Reading Comprehension Component of the California
Achievement Test,.-".The «tM ratio for the significant difference for the
data on the Reading Comprehension component of the California Achieve
ment Test for the fifteen segregated and fifteen non-segregated mentally
retarded pupils of the Butler-Baker School, Eatonton, Georgia are
presented in Table 18, page 1*6.
The mean score for the segregated group was 9•hit £oT tke non-
segregated group it was 8.27 with a difference of 1.20 in favor of the
segregated group. The median score for the segregated group was 8.75»
2*5
TABLE 17
SIGNIFICANT DIFFERENCES ON THE CALIFORNIA ACHIEVEMENT TEST (READING
VOCABULARY COMPONENT) AS OBTAINED BY THE FIFTEEN SEGREGATED AND
FIFTEEN NON-SEGREGATED MENTALLY RETARDED PUPILS OF THE
BUTLER-BAKER SCHOOL, EATONTON, GEORGIA, 1958-1959
S.E. S.E. Diff.
Groups Mean Median Sigma of of of "tn
Mean M,-RL lean
Segregated 23.03 22.50 7.68 2.05
and 2.58 1.61 .56
Non-
Segregated 2U.6U 2ii.00 5.84 1.56
for the non-segregated group it was 7.70, with a difference of 1.05 in
favor of the segregated group. The standard deviation for the segregated
group was 3.31, for the non-segregated group it was 2.05, with a difference
of 1.26 in favor of the segregated group. The standard error of the
mean for the segregated group was .88, for the non-segregated group it
was .55, with a difference of .33 in favor of the segregated group. The
standard error of the difference between the two means was l.Oli*
The Mtn was found to be 1.15. This "t" of 1.15 was not sifnificant
for it was less than 2.58 at the one per cent level of confidence. There
fore, the difference between the two sets of scores on the component of
Reading Comprehension was not statistically significant.
The "t" ration on the Total Reading Component of the California
Achievement Test.-- The nt" uatio for the significant difference for the
TABLE 18
SIGNIFICANT DIFFERENCES ON THE CALIFORNIA ACHIEVEMENT TEST (READING
COMPREHENSION COMPONENT) AS OBTAINED BY THE FIFTEEN SEGREGATED
AND FIFTEEN NON-SEGREGATED MENTALLY RETARDED PUPILS OF THE
BUTLER-BAKER SCHOOL, EATONTON, GEORGIA,1956-1959
S.E. S.E. Diff.
Groups Mean Median Sigma of of of »tn
Mean %-*> Mean
Segregated 9*k7 8.75 3.31 .88
and l.Ol; 1.20 1.15
Non-
Segregated 8.27 7.70 2.05 SS
data on the Total Reading component of the California Achievement Test
for the fifteen segregated and fifteen non-segregated mentally retarded
pupils of the Butler-Baker School, Eatonton, Georgia are presented in
Table 19, page itf.
The mean score for the segregated group -was 30.83, for the non-
segregated group it ■was 32.97» with a difference of 2.1U in favor of the
non-segregated group* The median score for the segregated group was
32*00, for the non-segregated group it was 33*50, with a difference of
1.50 in favor of the non-segregated group. The standard deviation for the
segregated group was 10*lj0, for the non-segregated group it was 6»81i«
with a difference of 3*56 in favor of the segregated group* The standard
error of the mean for the segregated group was 2.78, for the non-
TABLE 19
SIGNIFICANT DIFFERENCES ON THE CALIFORNIA ACHIEVEMENT TEST (TOTAL
READING COMPOHENT) AS OBTAINED BY THE FIFTEEN SEGREGATED AND
FIFTEEN NON-SEGREGATED MENTALLY RETARDED PUPILS OF THE
BUTLER-BAKER SCHOOL, EATONTON, GEORGIA,1958-1959
1*7
S.E. S.E. Diff.






30.83 32.00 10.1*0 2.78
3.33 2.11*
32.97 33.50 6.81* 1.83
.61*
segregated group it was 1.83, with a difference of .95 in favor of the
segregated group* The standard error of the difference between the two
means was 3*33*
The Btn was found to be 0.61*. This "t" of 0.61* was not significant
for it was less than 2.58 at the one per cent level of confidence. There
fore, the difference between the two sets of scores on the Total Reading
component was not statistically significant.
The "t" ratio on the Arithmetic Reasoning Component of the California
Achievement Test.-- The Htw ratio for the significant difference for the
data on the Arithmetic Reasoning component of the California Achievement
Test for the fifteen segregated and fifteen non-segregated mentally re
tarded pupils of the Butler-Baker School, Eatonton, Georgia are presented
in Table 20, page 1*8.
TABLE 20
SIGNIFICANT DIFFERENCES ON THE CALIFORNIA ACHIEVEMENT TEST (ARITHMETIC
REASONING COMPONENT) AS OBTAINED BY THE FIFTEEN SEGREGATED AND THE
FIFTEEN NON-SEGREGATED MENTALLY RETARDED PUPILS OF THE BUTLER-
BJSKER SCHOOL, EATONTON, GEORGIA, 1958-1959
S.E. S.E. Diff.
Groups Mean Median Sigma of of of
Mean Mi-Mo Mean





6.73 6.67 3.57 .95
The mean score for the segregated group was 7.07, for the non-segre
gated group it was 6.73 with a difference of ,3h in favor of the segregated
group. The median score for the segregated group was 8,00, for the non-
segregated group it was 6.67, with a difference of 1.33 in favor of the
segregated group. The standard deviation for the segregated group was
li.5U, for the non-segregated group it was 3.57, with a difference of .97
in favor of the segregated group. The standard error of the mean for
the segregated group was 1.21, for the non-segregated group it was .95,
with a difference of .26 in favor of the segregated group. The standard
error of the difference between the two means was 1.5U.
The wtn was found to be 0.22. This "t" of 0.22 was not signifi
cant for it was less than 2*58 at the one per cent level of confidence.
Therefore, the difference between the two sets of scores on the Arith
metic Reasoning component was not statistically significant.
The "t" ratio on the Arithmetic Fundamentals Component of the
California Achievement Test.--The nt" ratio for the significant differ
ence for the data on Arithmetic Fundamentals component of the California
Achievement Test for the fifteen segregated and fifteen non-segregated
mentally retarded pupils of the Butler-Baker School, Eatonton, Georgia
are presented in Table 21, page 50.
The mean score for the segregated group was 8.13, for the non-
segregated group it was 6.20, with a difference of 1.93 in favoe of
the segregated group. The median score for the segregated group was
5.00, for the non-segregated group it was 7.00, with a difference
of 2,00 in favor of the non-segregated group. The standard deviation
for the segregated group was 5.36, for the non-segregated group it was
3.29, with a difference of 2.07 in favor of the segregated group. The
standard error of the mean for the segregated group was l.U3» for the
non-segregated group it was »88, with a difference of .55 in favor of
the segregated group. The standard error of the difference between
the two means was 1.69*
The "t" was found to be 1.1k, This Ht" of l.li* was not signifi
cant for it was less than 2.58 at the one per cent level of confidence.
Therefore, the difference between the two sets of scores on the
Arithmetic Fundamentals component was not statistically significant.
The "t" ratio on the Total Arithmetic Component of the California
AcMeyement Test.--* The wtn ratio for the significant difference for
the data on the Total Arithmetic component of the California Achievement
Test for the fifteen segregated and fifteen non-segregated mentally
TABLE 21
SIGNIFICANT DIFFERENCES ON THE CALIFORNIA ACHIEVEMENT TEST (ARITHMETIC
FUNDAMENTALS COMPONENT) AS OBTAINED BY THE FIFTEEN SEGREGATED AND
FIFTEEN N0N-SEGRECAT3D MENTALLY RETARDED PUPILS OF THE BUTLER-
BAKER SCHOOL, EATONTON, GEORGIA, 1958-1959
Groups
S.E.












retarded pupils of the Butler-Baker School, Eatonton, Georgia are presented
in Table 22, page 51.
The mean score for the segregated group was 13.80, for the non-
segregated group it was 12.U0 with a difference of 1.U0 in favor of the
segregated group. The median score for the segregated group was 13*00,
for the non-segregated group it was 11.13, with a difference of 1.87 in
favor of the segregated group. The standard deviation for the segregated
group was 8.70, for the non-segregated group it was 5.73, with a differ
ence of 2.97 in favor of the segregated group. The standard error of the
mean for the segregated group was 2.32, for the non-segregated group
it was 1.53, with a difference of .79 in favor of the segregated group.
TABLE 22
SIGNIFICANT DIFFERENCES ON THE CALIFORNIA ACHIEVEMENT TEST (TOTAL
ARITHMETIC COMPONENT) AS OBTAINED BY THE FIFTEEN SEGREGATED
AND FIFTEEN NON-SEGREGATED MENTALLY RETARDED PUPILS OF
BUTLER-BAKER SCHOOL, EATONTON, GEORGIA, 1958-195?
S. E. S. E. Diff.
Groups Mean Median Sigma of of of "t"
Mean Mj- !&> Mean
Segregated 13.80 13.00 8.70 2.32
and 2.78 l.itO 0.50
Non-
Segregated 12.U0 11.13 5.73 1.53
The standard error of the difference between the two means was 2.78.
The "t" was found to be 0»50. This "t" of 0.50 was not signifi
cant for it was less than 2.58 at the one per cent level of confidence.
Therefore, the difference between the two sets of scores on the Total
Arithmetic component was not statistically significant.
The "tw ratio on the Mechanics of English and Grammar of the
California Achievement Test.-- The "t" ratio for the significant difference
for the data on the Mechanics of English and Grammar component of the
California Achievement Test for the fifteen segregated and fifteen non-
segregated mentally retarded pupils of the Butler-Baker School, Eatonton,
Georgia are presented in Table 23, page 52.
The mean score for the segregated group was 0.00, for the non-
TABLE 23
SIGNIFICANT DIFFERENCES ON THE CALIFORNIA ACHIEVEMENT TEST (MECHANICS
OF ENGLISH AND GRAMMAR COMPONENT) AS OBTAINED BY THE FIFTEEN
SEGREGATED AND FIFTEEN NON-SEGREGATED MENTALLY RETARDED PUPILS
OF THE BUTLER-BAKER SCHOOL, EATONTON, GEORGIA, 1958-1959
S. E. S. E. Diff .
Groups Mean Median Sigma of of of »«t»
Mean M-^-Mg Mean
Segregated o.OO 0.00 0.00 0,00
and .55 1.87 3.1*0
Non-
Segregated !.87 1#00 2.11 .55
segregated group it was 1,87 with a difference of 1.87 in favor of the
non-segregated group. The median score for the segregated group was 0.00,
for the non-segregated group it was 1.00, with a difference of 1.00 in
favor of the non-segregated group. The standard deviation for the segre
gated group was 0.00, for the non-segregated group it was 2.11, with a
difference of 2.11 in favor of the non-segregated group. The standard
error of the mean for the segregated group was 0.00, for the non-segregated
group it was .55 with a difference of .55 in favor of the non-segregated
group. The standard error of the difference between the two means
was .55.
The »t" was found to be 3.U0. This "t" of 3.UO was significant for
it was more than 2.58 at the one per cent level of confidence. Therefore,
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the difference between the two sets of scores on the Mechanics of English
and Grammar component was statistically significant.
The »t» ratio on the Spelling Component of the California Achieve
ment Test..- The «t» ratio for the significant difference for the data
on the Spelling component of the Calii-ornia Achievement Test for the fif
teen segregated and fifteen non-segregated mentally retarded pupils of the
Butler-Baker School, Eatonton, Georgia are presented in Table 24, page 54.
The mean score for the segregated group was 4.00, for the non-segre
gated group it was 3.53 with a difference of .47 in favor of the
segregated group. The median score for the segregated group was 4.75,
for the non-segregated group it was 4.63 with a difference of .12 in
favor of the segregated group. The standard deviation for the segregated
group was 2«88, for the non-segregated group it was 2,75, with a differ
ence of .13 in favor of the segregated group. The standard error of the
mean for the segregated group was .77, for the non-segregated group it
was .73 with a difference of .04 in favor of the segregated group. The
standard error of the difference between the two means was 1.06.
The «t« was found to be 0.47. This »t" of 0.47 was not significant
for it was less than 2.58 at the one per cent level of confidence.
Therefore, the difference between the two sets of scores on the Spelling
component was not statistically significant.
The »t» ratio on the Total Language Component of the California
Achievement Test.- - The »t« ratio for the significant difference for the
data on the Total Language component of the California Achievement Test
for the fifteen segregated and fifteen non-segregated mentally retarded
pupils of the Butler-Baker School, Eatonton, Georgia are presented in
Table 25, page 55.
TABLE 2k
SIGNIFICANT DIFFERENCES ON THE CALIFORNIA ACHIEVEMENT TEST (SPELLING
COMPONENT) AS OBTAINED BY THE FIFTEEN SEGREGATED AND FIFTEEN NON-
SEGREGATED MENTALLY RETARDED PUPILS OF THE BUTLER-BAKER SCHOOL
EATONTON, GEORGIA, 1958-1959
Groups
3. E. S. E. Diff.






. 75 2.88 .77
1.06 .1*7 .1*7
2.75 .73
The mean score for the segregated group was l*.00, for the non-segre
gated group it was 5.1*0 with a difference of 1.1*0 in favor of the non-
segregated group. The median score for the segregated group was 3,75,
for the non-segregated group it was 6.75 with a difference of 3,00 in
favor of the non-segregated group. The standard deviation for the segre
gated group was 2.88, for the non-segregated group it was I4..OO, with a
difference of 1.12 in favor of the non-segregated group. The standard
error of the mean for the segregated group was .77, for the non-segregated
group it was 1.07 with a difference of .30 in favor of the non-segregated
group, The standard error of the difference between the two means
was 1.32.
The nt'» was found to be 1.06. This "t" of 1.06 was not significant
TABLE 2$
SIGNIFICANT DIFFERENCE ON THE CALIFORNIA ACHIEVEMENT TEST (TOTAL LANGUAGE
COMPONENT) AS OBTAINED BY THE FIFTEEN SEGREGATED AND FIFTEEN NON-
OT™"*m"" MENTALLY RETARDED PUPILS OF THE BUTLER-BAKER SCHOOL,
EATONTON, BEORGIA, 1958-1959
S, E. S. E. Diff.
Groups Mean Median Sigma of of of
Mean Mi -M2 Mean
Segregated h.QO 3*75 2,88 .77
and 1,32 l.^o 1.06
Non-
Segregated 5.1*0 6.75 U.00 1.07
for it was less than 2.58 at the one per cent level of confidence. There-*
fore, the difference between the two sets of scores on the Total Language
component was not statistically significant.
The "t" ration on the Total Test Component of the California Achieve
ment Test,--The "t" ratio for the significant difference beween the data
on the Total Test component of the California Achievement Test for the
fifteen segregated and fifteen non-segregated mentally retarded pupils of
the Butler-Baker School, Eatonton, Georgia are presented in Table 26,
page 56.
The mean score for the segregated group was i|8.7U, for the non-
segregated group it was 5l»53 with a difference of 2.79 in favor of the
non-segregated group. The median score for the segregated group was
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TABLE 26
SIGNIFICANT DIFFERENCE ON THE CALIFORNIA ACHIEVEMENT TEST (TOTAL TEST
COMPONENT) AS OBTAINED BY THE FIFTEEN SEGREGATED AND FIFTEEN NON-
SEGREGATED MENTALLY RETARDED PUPILS OF THE BUTLER-BAKER SCHOOL
EATONTON, GEORGIA, 1958-1909
S. E. S. E. Diff.
Groups Mean Median Sigma of of of »t»
Mean M1-M2 Mean







1*6.75, for the non-segregated group it was 50.25 with a difference of 3.50
in favor of the non-segregated group. The standard deviation for the
segregated group was 22,12, for the non-segregated group it was 1U«35,
with a difference of 7.77 in favor of the segregated group. The standard
error of the mean for the segregated group was 5.91, for the non-segre
gated group it was 3«83, with a difference of 2.08 in favor of the
segregated group. The standard error of the difference between the two
means was 7.0U«
The "t" was found to be O.UO, This "tM of 0.U0 was not signifi
cant for it was less than 2#58 at the one per cent level of confidence.
Therefore, the difference between the two sets of scores on the Total
Test component was not statistically significant.
$7
CORRELATIONS OF PERSONALITY AND ACHIEVEMENT SCORES FOR THE
SEGREGATED AND NON-SEGREGATED GROUPS
Introductory Statement.- - There were two main objectives in the
treatment of the data of this research, to wit: (a) to determine the
significant difference, if any, between the performances of the segregated
and non-segregated groups on the personality and achievement tests; and
(b) to determine the degree of correlation, if any, among the paired
arrays of scores obtained by these two groups of mentally retarded pupils.
This section on the report of the research, therefore, will present
the data on the obtained correspondence between paired variables for the
two groups. The presentations of these data are found in Tables 27
through 30, pages 58-71.
The "rho's" Between All Components of the California Test of
Personality.— Table 27, page $8 shows the data on the "rho's" and -i&e
standard error of the "rho's" between the scores obtained on all com
ponents of the California Test of Personality for the fifteen segregated
and fifteen non-segregated mentally retarded pupils of the Butler-Baker
School, Eatonton, Georgia, 19$8-19$9.
For the segregated group, the wrhow between Personal Adjustment
and Social Adjustment components on the Personality Test was ,36, with
a standard error of the "rho" of ,27, which was not statistically signifi
cant for it was not as great as three times its standard error index.
The "r" itself was positive but was not large enough to warrant the con
clusion that the indicated relationship was significant. Therefore, the
data implies that there is not a significant relationship between
TABLE 27
CORRELATIONS AND STANDARD ERRORS FOR SCORES OBTAINED ON THE CALIFORNIA
TEST OF PERSONALITY BY THE FIFTEEN SEGREGATED AND FIFTEEN NON-SEGRE
GATED MENTALLY RETARDED PUPILS ENROLLED IN BUTLER-BAKER SCHOOL
EATONTON, GEORGIA, 1958-1959
Components
Segregated Group Non-Segregated Group
S.E. S.E.





















Personal Adjustment and Social Adjustment for this group.
For the non-segregated group, the wrho« between Personal Adjustment
and Social Adjustment was .79, with a standard error of the »rho» of .27,
which was not statistically significant for it was not as great as three
times its standard error index. The "r" itself was positive but was not
large enough to warrant the conclusion that the indicated relationship
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was significant. Therefore, the data implies that there is not a sig
nificant relationship between Personal Adjustment and Social Adjustment
for this group.
For the segregated group, the »rho» between Personal Adjustment and
Total Adjustment on the Personality Test was .68, with a standard error
of the »rhow of .27, lAioh was not statistically significant for it was
not as great as three times its standard error index. The "rB itself
was positive but was not large enough to warrant the conclusion that the
indicated relationship was significant. Therefore, the data imply that
there is not a significant relationship between Personal Adjustment and
Total Adjustment for this group.
For the non-segregated group, the "rho" between Personal Adjustment
and Total Adjustment was .96, with a standard error of the "r" of .27,
which was statistically significant for it was as great as three times its
standard error index. The "r» itself was positive and was great enough
to warrant the conclusion that the indicated relationship was significant.
Therefore, the data imply that there is a significant relationship be
tween Personal Adjustment and Total Adjustment for this group.
For the segregated group, the ttrho" between Social Adjustment and
Personal Adjustment on the Personality Test was ,88, with a standard
error of the «rho» of ,27, which was statistically significant for it was
as great as three times its standard error index. The "rM itself was
positive and was large enough to warrant the conclusion that the indi
cated relationship was significant. Therefore, the data imply that
there is a significant relationship between Social Adjustment and
Total Adjustment for this group.
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The "rho's" Between All Components of_the California Achievement
Test.— Table 28, page 6l shows the data on the "rho's" and standard
errors of the "rho's" between the scores obtained on all components of
the California Achievement Test for the fifteen segregated and fifteen
non-segregated mentally retarded pupils at Butler-Baker School, Eatonton,
Georgia, 19$8-19$9.
For the segregated group, the "rho" between the Reading Vocabu
lary and Reading Comprehension components of the Achievement Test was
•76, with a standard error of the "rho" of .27, which was not statistic
cally significant for it was not as great as three times its standard
error index. The "r« itself was positive but was not large enough to
warrant the conclusion that the indicated relationship was significant.
Therefore, the data imply that there is not a significant relationship
between Reading Vocabulary and Reading Comprehension for this group.
For the non-segregated group, the "rho» between the leading
Vocabulary and Reading Comprehension components was .39, with a stand
ard error of the "rho" of .27, which was not statistically significant
for it was not as great as three times its standard error index. The Br"
itself was positive but was not large enough to warrant the conclusion
that the indicated relationship was significant. Therefore, the data
imply that there is not a significant relationship between Reading
Vocabulary and Reading Comprehension for this group.
For the segregated group, the "rho" between Reading Vocabulary
and Total Reading components on the Achievement Test was .97, with
a standard error of the "rho" of .27, which was statistically signifi
cant for it was as great as three times its standard error index.
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TABLE 28
CORRELATIONS AND STANDARD ERRORS FOR SCORES OBTAINED ON THE CALIFORNIA
ACHIEVEMENT TEST BY THE FIFTEEN SEGREGATED AND FIFTEEN NON-SEGRE
GATED MENTALLY RETARDED PUPILS ENROLLED IN BUTLER-BAKER SCHOOL
EATONTON, GEORGIA, 1958-1959
Segregated Group Non-Segregated Group
Components —»■■
S. E. S. E.




Reading Comprehension .76 .27 ,39 .27
Reading Vocabulary
vs.
Total Reading .97 .27 m9$ .27
Reading Comprehension
vs.
Total Reading .85 .27 «6JL|. .27
Arithmetic Reasoning
vs.
Arithmetic Fundamentals .65 .27 .1+1 .27
Arithmetic Reasoning
vs.
Total Arithmetic .81* ,27 .80 .27
Arithmetic Fundamentals
vs.








Total Language .51 .27 .76 .27
Spelling
vs.
Total Language 1.00 .27 .79 .27
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For the non-segregated group, the MrhoM between Heading Vocabulary
and Total Reading was .9$, with a standard error of the wrho» of .27,
•which was statistically significant for it was as great as three times its
standard error index. The wrn itself was positive and was large enough
to warrant the conclusion that the indicated relationship was significant.
Therefore, the data imply that there is a significant relationship between
Reading Vocabulary and Total Reading.
For the segregated group, the »rhoM between Reading Comprehension
and Total Reading components on the Achievement Test was .85, with a
standard error of the »rhon of ,27, which was statistically significant
for it was as great as three times its standard error index. The "rho"
itself was positive and was large enough to warrant the conclusion that
the indicated relationship was significant. Therefore, the data imply
that there is a significant relationship between reading comprehension and
total reading for this group.
For the non-segregated group, the "rho'1 between Reading Comprehension
and Total Reading was .6U> with a standard error of the "rho" of .27,
which was not statistically significant for it was not as great as three
times its standard error index. The "r" itself was positive but was not
large enough to warrant the conclusion that the indicated relationship
was significant. Therefore, the data imply that there is not a sig
nificant relationship between the reading comprehension and total read
ing for this group.
For the segregated group, the "rho11 between the Arithmetic Reason
ing and Arithmetic Fundamentals components of the Achievement Test
was .65, with a standard error of the nrho" of »27# which was not
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statistically significant for it was not as great as three times its
standard error index. The "rho" itself was positive but was not large
enough to warrant the conclusion that the indicated relationship was
significant. Therefore, the data imply that there is not a significant
relationship between arithmetic reasoning and arithmetic fundamentals for
this group.
For the non-segregated group, the "rho" between Arithmetic Reason
ing and Arithmetic Fundamentals was .^1, with a standard error of the
"rho" of .27, which was not statistically significant for it was not as
great as three times its standard error index. The "r" itself was
positive but was not large enough to warrant the conclusion that the in
dicated relationship was significant. Therefore, the data imply that
there is not a significant relationship between arithemtic reasoning and
arithmetic fundamentals for this group.
For the segregated group, the ttrhon between Arithmetic Reasoning
and Total Arithmetic components on the Achievement Test was .81i, with a
standard error of the »rho" of .27, which was statistically significant
for it was as great as three times its standard error index. The "rho"
itself was positive and not large enopgh to varrant the conclusion that
the indicated relationship was significant. Therefore, the data imply
that there is a significant relationship between arithmetic reasoning and
total arithmetic for this group.
For the non-segregated group, the "rho" between Arithmetic Reason
ing and Total Arithmetic was .80, with a standard error of the "rho"
of .27, which was not statistically significant for it was not as great
as three times its standard error index. The "rho" itself was positive
but was not large enough to warrant the conclusion that the indicated re
lationship was significant. Therefore, the data imply that there is
not a significant relationship between Arithmetic Reasoning and Total
Arithmetic for this group*
For the segregated group, the "rho11 between Arithmetic Fundamentals
and Total Arithmetic components on the Achievement Test was .93, with a
standard error of the "rho" of .27, which was statistically significant
for it was as great as three times its standard error index. The "rho"
itself was positive and was large enough to -warrant the conclusion that
the indicated relationship was significant. Therefore, the data imply
that there is a significant relationship between Arithmetic Fundamentals
and Total Arithmetic for this group.
For the non-segregated group, the "rho11 between Arithmetic Fundamen
tals and Total Arithmetic was.8U, with a standard error of the "rho"
of »27, which was statistically significant for it was as great as three
times its standard error index. The "r" itself was positive and was
large enough to warrant the conclusion that the indicated relationship
was significant. Therefore, the data imply that there is a significant
relationship between Arithmetic Fundamentals and Total Arithmetic for
this group.
For the segregated group, the "rho" between the Mechanics of English
and Grammar and Spelling components of the Achievement Test was »5l, with
a standard error of the "rho™ of .27, which was not statistically signifi
cant for it was not as great as three times its standard error index.
The Brho" itself was positive but was not large enough to warrant the
conclusion that the indicated relationship was significant. Therefore,
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the data imply that there is not a significant relationship between
Mechanics of English and Grammar and Spelling for this group.
For the non-segregated group, the "rho" between Mechanics of Eng
lish and Grammar and Spelling was .38, with a standard error of the "rho"
of .27, which was not statistically significant for it was not as great
as three times its standard error index. The "rho" itself was positive
but was not enough to warrant the conclusion that the indicated relation
ship was significant. Therefore, the data imply that there is not a
significant relationship between Mechanics of English and Grammar and
Spelling for this group.
For the segregated group, the "rho" between the Mechanics of Eng
lish and Grammar and Total Language components of the Achievement Test
was .51, with a standard error of the "rho" of .27, which was not
statistically significant for it was not as great as three times its
standard error index. The "rho" itself was positive but was not large
enough to warrant the conclusion that the indicated relationship was
significant. Therefore, the data imply that there is not a significant
relationship between Mechanics of English and Grammar and Total Language.
For the non-segregated group, the "rho" between Mechanics of
English and Grammar and Total Language was .76, with a standard error of
the wrho" of .27, which was not statistically significant for it was not
as great as three times its standard error index. The "rho11 itself
was positive but was not large enough to warrant the conclusion that the
indicated relationship was significant. Therefore, the data imply
that there is not a significant relationship between Mechanics of English
and Grammar and Total Language for this group*
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For the segregated group, the "rho" between the Spelling and Total
Language components on the Achievement Test was 1.00, with a standard
error of the "rho" of .00, which was statistically significant for it was
as great as three times its standard error index. The "rho" itself was
positive and was large enough to warrant the conclusion that the indicated
relationship was significant. Therefore, the data imply that there is
a significant relationship between Spelling and Total Language for this
group.
For the non-segregated group, the " rho« between Spelling and Total
Language was .79, with a standard error of the "rho" of .27, which was not
statistically significant for it was not as great as three times its
standard error index. The "rho" itself was positive but was not large
enough to warrant the conclusion that the indicated relationship was
significant. Therefore, the data imply that there is not a significant
relationship between Spelling and Total Language for this group.
The "rho's" Between the Total Components of the California Test of
Personality and the California Achievement Test.- -Table 29, page 67 shows
the data on the "rho's" and the standard error of the "rho's" between the
scores ohtained on the Total components of the California Test of Person
ality and the California Achievement Test by the fifteen segregated and
fifteen non-segregated mentally retarded pupils of the Butler-Baker
School, Eatonton, Georgia, 19f>8-1959.
For the segregated group, the "rho" between Total Adjustment on the
Personality Test and Total Reading on the Achievement Test was .71, with
a standard error of the "rho" of .27, which was not statistically signifi
cant for it was not as great as three times its standard error index.
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TABLE 29
CORRELATIONS AND STANDARD ERROR BETWEEN SCORES OBTAINED ON TOTAL COMPO
NENTS OF THE CALIFORNIA TEST OF PERSONALITY AND THE CALIFORNIA
ACHIEVEMENT TEST BY THE FIFTEEN SEGREGATED AND FIFTEEN NON-
SEGREGATED MENTALLY RETARDED PUPILS ENROLLED IN THE
BUTLER-BAKER SCHOOL, EATONTON, GEORGIA,1958-1959
Segregated Group Non-Segregated Group
Components
S. E. s. E.
of of
rho rho rho rho
Total Adjustment
vs.
Total Reading ,?1 #2? ^ ^
Total Adjustment
vs.
Total Arithmetic .67 .27 .76 .27
Total Adjustment
vs.
Total Language «k9 .27 .58 .27
Total Adjustment
vs.
Total Achievement .76 .27 ,97 .27
The wrii itself was positive but was not large enough to warrant the con
clusion that the indicated relationship was significant. Therefore, the
data imply that there is not a significant relationship between Total Ad
justment and Total Reading for this group.
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For the non-segregated group, the "rho" between Total Adjustment and
Total Reading was .1*8, with a standard error of the "rho" of ,27, which
was not statistically significant for it was not as great as three times
its standard error index. The "rho" itself was positive but was not
large enough to warrant the conclusion that the indicated relationship
was significant. Therefore, the data imply that there is not a sig
nificant relationship between Total Adjustment and Total Reading for this
group.
For the segregated group, the »rho" between Total Adjustment on the
Personality Test and Total Arithmetic on the Achievement Test was ,67,
with a standard error of the "rho" of .27, which was not statistically
significant for it was not as great as three times its standard error
index. The "rho" itself was positive but was not large enough to warrant
the conclusion that the indicated relationship was significant. There
fore, the data imply that there is not a significant relationship between
Total Adjustment and Total Arithmetic for this group.
For the non-segregated group, the "rho" between Total Adjustment and
Total Arithmetic was ,76, with a standard error of the "rho" of .27, which
was not statistically significant for it was not as great as three times
its standard error index. The "rho" itself was positive but was not
large enough to warrant the conclusion that the indicated relationship
was significant. Therefore, the data imply that there is not a signifi
cant relationship between Total Adjustment and Total Arithmetic for
this group.
For the segregated group, the "rho" between Total Adjustment on the
Personality Test and Total Language on the Achievement Test was ,U9» with
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a standard error of the "rho" of .27, which was not statistically signifi
cant for it was not as great as three times its standard error index. The
"r» itself was positive but was not large enough to warrant the con
clusion that the indicated relationship was significant. Therefore,
the data imply that there is not a significant relationship between Total
Adjustment and Total Language for this group.
For the non-segregated group, the "rho" between Total Adjustment
§nd Total Language was .58, with a standard error of the "rho" of .27,
which was not statistically significant for it was not as great as three
times its standard error index. The "rho" itself was positive but was
not large enough to warrant the conclusion that the indicated relation
ship was significant. Therefore, the data imply that there is not a
significant relationship between Total Adjustment and Total Language for
this group.
For the segregated group, the "rho" between Total Adjustment on the
Personality Test and Total Achievement on the Achievement Test was .76,
with a standard error of the "rho" of .27, which was not statistically
significant for it was not as great as three times its standard error in
dex. The "rho" itself was positive but was not large enough to warrant
the conclusion that the indicated relationship was significant. Therefore,
the data imply that there is not a significant relationship between Total
Adjustment and Achievement for this group.
For the non-segregated group, the "rho" between Total Adjustment and
Total Achievement was .97, with a standard error of the "rho" of ,27,
which was statistically significant for it was as great as three times
its standard error index. The "rho" itself was positive and was large
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enough to warrant the conclusion that the indicated relationship was
significant. Therefore, the data imply that there is a significant re
lationship between Total Adjustment and Total Achievement for this group.
The "rho's" Among the Total Components of the California Achievement
Test.--Table 30, page 71 shows the data on the "rho's11 and the standard
error of the "rho's" between the scores obtained on the Total Components
of the California Achievement Test by the fifteen segregated and fifteen
non-segregated snentally retarded pupils enrolled in the Butler-Baker
School, Eatonton, Georgia, 1958-1959.
For the segregated group, the "rho" between the Total Arithmetic
and Total Reading components of the Achievement Test was ,78, with a
standard error of the "rho" of .27, which was not statistically signifi
cant for it was not as great as three times its standard error index.
The "rho" itself was positive and was not large enough to warrant the con
clusion that the indicated relationship was significant. Therefore,
the data imply that there is not a significant relationship between Total
Reading and Total Arithmetic for this group.
For the non-segregated group, the "rho" between Total Reading and
Total Arithmetic was ,72, with a standard error of the "rho" of ,27, which
was not statistically significant for it was not as great as three times
its standard error index. The "rho" itself was positive but was not
large enough to warrant the conclusion that the indicated relationship was
significant. Therefore, the data imply that there is not a significant
relationship between Total Reading and Total Arithmetic for this group.
For the segregated group, the "rho" between the Tot&l Reading and
Total Language components of the Achievement Test was .85, with a standard
TABLE 30
CORRELATIONS AND STANDARD ERRORS BETWEEN SCORES OBTAINED ON TOTAL
COMPONENTS OF THE CALIFORNIA ACHIEVEMENT TEST BY THE FIFTESN
SEGREGATED AND FIFTEEN NON-SEGREGATED MENTALLY RETARDED















Total Arithmetic .78 .27 .72 .27
Total Reading
vs.
Total Language .85 .27 .71 .27
Total Reading
vs.
Total Achievement .9k .27 .93 .27
Total Arithmetic
vs.
Total Language .27 .56 .27
Total Arithmetic
vs.
Total Achievement .89 .27 .27
Total Language
vs.
Total Achievement .27 .73 .27
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error of the "rho" of .27, which was statistically significant for it was
as great as three times its standard error index. The "rhow itself
was positive and was large enough to warrant the conclusion that the in
dicated relationship was significant. Therefore, the data imply that
there is a significant relationship between Total Reading and Total
Language for this group.
For the non-segregated group, the "rho" between Total Reading and
Total Language was .71, with a standard error of the "rho" of .27, which
was not statistically significant for it was not as great as three times
its standard error index. The "rho" itself was positive but was not
large enough to warrant the conclusion that the indicated relationship
was significant. Therefore, the data imply that there is not a signifi
cant relationship between Total Reading and Total Language for this group.
For the segregated group, the "rho11 between the Total Reading and
Total Achievement components of the Achievement Test was ,9k, with a
standard error of the "rho" of .27, which was statistically significant
for it was as great as three times its standard error index. The "rho"
itself was positive and was large enough to warrant the conclusion that
the indicated relationship was significant. Therefore, the data imply
that there is a significant relationship between Total Reading and Total
Achievement for this group.
For the non-segregated group, the "rho" between Total Reading and
Total Achievement was .93, with a standard error of the "rho" of .27,
which was statistically significant for it was as great as three times
its standard error index. The "rho" itself was positive and was large
enough to warrant the conclusion that the indicated relationship was
significant. Therefore, the data imply that there is a significant
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relationship between Total Reading and Total Achievement for this group.
For the segregated group, the "rho" between Total Arithmetic and
Total Language components of the Achievement Test was ,7k, with a standard
error of the "rho" of .27, which was not statistically significant for it
was not as great as three times its standard error index. The "rho"
itself was positive bat was not large enough to warrant the conclusion
that the indicated relationship was significant. Therefore, the data
imply that there is not a significant relationship between Total Atith-
inetic and Total Language for this group.
For the non-segregated group, the "rho" between Total Arithmetic
and Total Language was ,3>6, with a standard error of the "rho" of .27,
which was not statistically significant for it was not as great as three
times its standard error index. The "rho" itself was positive and was
not large enough to warrant the conclusion that the indicated relation
ship was significant. Therefore, the data imply that there is not a
significant relationship between Total Arithmetic and Total Language
for this group.
For the segregated group, the "rho" between Total Arithmetic and
Total Achievement components of the Achievement Test was .89, with a
standard error of the "rho" of #27, which was statistically significant
for it was as great as three times its standard error index* The "rho"
itself was positive and was large enough to warrant the conclusion that
the indicated relationship was significant* Therefore, the data imply
that there is a significant relationship between the Total ArithnBtic and
Total Achievement for this group.
For the non-segregated group, the "rho11 between Total Arithmetic
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and Total Achievement was .88, with a standard error of the rho of .27,
which was statistically significant for It was as great as three times
its standard error index. The rho itself was positive and was large
enough to warrant the conclusion that the indicated relationship was sig
nificant. Therefore, the data imply that there is a significant relation
ship between Total Arithmetic and Total Achievement for this group.
For the segregated group, the "rho" between the Total Language and
Total Achievement components of the Achievement Test was .88, with a stand
ard error of the "rho" of .27, which was statistically significant for it
was as great as three times its standard error index. The "rho" itself
was positive and was large enough to warrant the conclusion that the indi
cated relationship was significant. Therefore, the data imply that thora
is a significant relationship between Total Language and Total Achievement
for this group.
For the non-segregated group, the "rho" between Total Language and
Total Achievement was .73, with a standard error of the "rho" of .27, which
was not statistically significant for it was not as great as three times
its standard error index. The "rho" itself was positive but was not large
enough to warrant the conclusion that the indicated relationship was sig
nificant. Therefore, the data imply that there is not a significant re
lationship between Total Language and Total Achievement for this group.
Resume of Findings.— The quantitative measures basic to the research
which have besn presented throughout this chapter are summarized in the
series of Summary Tables 31 to 33j pages 75—77* with the specific content
of each table as indicated below.
1. Basic Data on Tests: Personality and Achievement Test scores in
Tables 1-2.
TABLE 31
SUMMARY OF THE BASIC DATA ON THE CALIFORNIA TEST OF PERSONALITY AND THE CALIFORNIA ACHIEVEMENT TEST
AS OBTAINED BY THE FIFTEEN SEGREGATED AND FIFTEEN NON-SEGREGATED MENTALLY RETARDED PUPILS EN







































































































































































SUMMARY OF DATA ON SIGNIFICANT DIFFERENCES BETWEEN SCORES ON THE CALIFORNIA
TEST OF PERSONALITY AND CALIFORNIA ACHIEVEMENT TEST AS OBTAINED BY THE
FIFTEEN SEGREGATED AND FIFTEEN NON-SEGREGATED MMTALLY RETARDED



































































2* 25 Significant Difference ("t" ratios) between the segregated
and non-segregated groups for the components of the California
Ss llZllT1±t7 ^ ^ Californi^ Achievement Test £
3. The Significance of Correlations (rho's) between paired vari
ables of the California Test of Personality and the California
ifXbleT^I'o! *" ^ SegI>Cgated and "^-segregated groups
The interpretative summaries of the quantitative data in consoli
dated Tables 31-33, which , in turn, were derived from the thirty tables
of the analysis, comparison, and correlation of the basic data, as present
ed throughout this chapter, will be presented in the immediate sections
to follow.
INTERPRETATIVE SUMMARIES
Introductory Statement.-^The interpretative summaries of the find
ings of this research are reported under three captions: (a) Interpreta
tive Summary on Basic Data, (b) Interpretative Summary for Significant
Differences Between the Segregated and Non-Segregated Groups, and (c)
Interpretative Summary on Correlations.
Interpretative Summary on Basic Data.--The data for the scores on
the California Test of Personality and the California Achievement Test
are summarized in Table 31, page 75. The findings of the personality
test showed that both the segregated and non-segregated groups were
markedly below the "norm" of expectancy on personality adjustment.
The findings on the achievement test showed that both groups
were achieving at about the same level on all components.
Interpretative Summary for Significant Differences Between
Groups.— The data for the significant differences between the segregated
and non-segregated groups of mentally retarded pupils are summarized
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in Table 32, page 76. These findings showed no significant differences
existed between the two groups except on the component of Mechanics of
English which was statistically significant in favor of the non-segregated
group.
Interpretative Summary on Correlations«- -The data for the corre
lations of scores obtained by the fifteen segregated and fifteen non-
segregated mentally retarded pupils on the California Test of Personality
and the California Achievement Test are summarized in Table 33, page 77.
These findings revealed that for the segregated group:
1, There was a statistically significant positive relationship
between social and total adjustment, between total reading and the two
reading components, between total arithmetic and the two arithmetic com
ponents, between total language and total reading, between total
language and spelling, and between total achievement and total components
of reading, arithmetic and language.
2, The remaining eleven of the twenty-two correlations for the
paired variables among components of the personality and achievement
tests were positive but were statistically insignificant.
These findings revealed the following for the non-segregated group:
1, There were statistically significant positive relationships
between total adjustment and each of the following: social adjustment,
personal adjustment, and total achievement.
2. There were statistically significant positive relationships
between total reading and reading vocabulary, between total arithmetic
and arithmetic fundamentals, and between total achievement and each of
the following: total reading and total arithmetic.
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3* The remaining fourteen of the twenty-two correlations for
the paired variables between the personality and achievement tests were
positive but statistically insignificant.
CHAPTER III
SUMMARY AND CONCLUSIONS
Rationale.--Our system of education in America has been geared to
meet the needs of average students* The gifted and retarded children
have been practically neglected* However, recently, great strides have
been made toward making a more liberal interpretation of education for
democratic living and gearing the school's curriculum to meet the needs
of all its population*
Growth and development should be our fundamental consideration
when thinking of an individual's educational development and social
and national groups or civilization as a whole.
Since each individual will grow into an adult being and will be
expected to support himself, it becomes the duty of the school to pre
pare (as best it can) the mentally retarded as well as all other in
dividuals to live and work in a changing society*
According to our Constitution, every child is entitled to an
education befitting his particular needs and that his rights cannot or
at least, should not be abandoned merely in the interest of some other
pupils. The rights to an education are intrinsic. The primary agency
for the education of all types of pupils is the publicly supported day
schools*
The community plays a great part in determining the type of curricu
lum its schools will have* The community also provides opportunities
C. Wallis and E* Wallis, Our Social World (New York: Macmillan and
Company, 19hO)$ p. 128,
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in which its citizens must live and work. It becomes necessary then,
for each individual to be able to do some type of work that will en
able him to provide for a family and become a citizen for which the
community can be proud*
Many authorities feel that the mentally retarded can best be
helped in a group or special class under a special teacher who has been
trained to give him the necessary attention and time that is required for
his improvement. Therefore, it is important that all citizens have a
clear knowledge of the school curriculum, aims and objectives and aid
in planning a program that will add greatly to the teaching of the
mentally retarded.
Evolution of the Problem.--A testing program last year showed
that in a group of retarded (by teacher's evaluation) the pupils had
intelligence quotients up to and above 100. This year there is a group
of retarded children that was determined by the tests administered by
the psychometrists from the State Department of Education* However,
this group is composed of fifteen pupils out of approximately sixty-
five in the original group. Thus, the writer of this thesis feels that
interesting and revealing data to educators and specially to the adminis
tration and faculty of the school will aid in planning a good special
education program.
Contribution to Educational Thought and Practice.- -ghe writer
hopes that the results of this study will be of value to education in
that it will show the need for many more available classrooms and teachers
in order to take care of the many mentally retarded children.
It is the opinion of the writer that this study will serve as a
guide to better organize a program for the mentally retarded at Butler-
Baker School, Eatonton, Georgia.
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Statement of the Problem.—The problem of this study was to ascer
tain whether or not there are any significant differences and corre
lations for the factors of achievement and personality between segregated
and non-segregated groups of mentally retarded pupils in the Butler-Baker
School, Eatonton, Georgia.
Limitations of[ jtjhe J5tudy«- - This study was not concerned with bacte-»
ground, causes of retardation, or ways of revealing these deficiences*
However, the data collected in this study will be made available for the
school personnel to use in any way deemed necessary to improve the curric
ulum for these retarded pupils.
Purpose of the Study»~««The overall purpose of this research was to
determine the significant difference and the significant correlations, if
any, between a "segregated" and ttnon-segregated" group of mentally retard
ed pupils for the factors of achievement and personality for these pupils
designated for the Special Education Program of the Butler-3aker School,
Eatonton, Georgia, 19!?8-19f>9.
The specific purposes of this study are characterized in the specif
ic statements to follows
1. To determine the measures of central tendency and variability
for the two groups on the California Test of Achievement and
California Test of Personality at Butler-Baker School, Eatonton,
Georgia*
2. To determine the significant difference, if any, between the
achievement of segregated and non-segregated mentally retarded
primary pupils at Butler-Baker School, Eatonton, Georgia,
3. To determine the significant difference, if any, in personality
between segregated and non-segregatsd mentally retarded
elementary pupils at Butler-Baker School, Eatonton, Georgia.
k» To determine the significant correlation, if any, between
personality and achievement of segregated and non-segregated
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elementary pupils at the Butler-Baker School, Eatonton, Georgia*
5* To determine what implications the analysis of this data has
for improving educational thought and practice,
of Terms.«.- The significant terms used throughout this
study are characterized below*
1* "Achievement11 as used in this study, refers to the level of
accomplishment of the retarded pupils on the Otis Quick Scoring
Test of Achievement*
2. "Personality" as used in this study, refers to the level of
personality adjustment measured by the Elementary Farm,
California Test of Personality*
3« "Segregated group11 as used in this study, refers to those
educable pupils who have been placed in a special class be
cause of their scores on the Stanford-Binet Scale.
U« "Non-Segregated group11 as used in this study, refers to those
educable pupils who have been recommended by teacher evaluation
and their scores on the Stanford-Binet Scale as mentally re
tarded, but who remain in the regular classroom because of the
limited number of allotted pupils to the special education
teacher*
5» "Mentally retarded" as used in this study, refers to those
pupils whose scores on the Stanford-Binet Scale indicate that
they are mentally deficient*
Locale of the Study*-- This study was conducted in the Butler-3aker
School, Eatonton, Georgia.
Eatonton is a small town 73 miles east of Atlanta, Georgia on High
way #129, and UO miles north of Macon, Georgia on Route #Ui*l. The popu
lation is 8700, of which U900 are Negroes,
There are two industries located in Eatonton, Georgia, namely: The
Interprise Aluminum Plant and the Imperial Cotton Mill, both of which em
ploy Negroes*
Dairy farming is one of the chief occupations of many of these
people, while others till the soil for an occupation, using what they
might plant to depend upon for a livelihood*
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Period of the Study*- - This study was conducted during the second
semester of the school term, 1958-1959, at the Butler-Baker School,
Batonton, Georgia*
Method of Research.- - The Descriptive Survey Method of Research,
employing testing and statistical treatment, was used to collect the data
for this study.
Description of Subjects.--Subjects used in this study are described
as follows:
1. Fifteen pupils in the mentally retarded classroom under a
specially trained teacher.
2. Fifteen pupils recommended for the mentally retarded group but,
who remained in the regular classroom due to the small number
allotted the special education teacher, selected on the basis of
their scores on the Stanford-Binet Scale by their grades and ages.
Description of Instruments.-mInstruments used in the collection of
the data for this study were the California Test of Personality, the
California Test of Achievement, and the Stanford-Binet Scale.
The California Test of Personality has been designed to identify and
reveal the status of certain highly important factors in personality and
social adjustment usually designated as "tangibles". This test measures
twelve components relating to self adjustment and social adjustment. Each
series is composed of "yes11 and "no" questions which are designed to
measure such aspects of adjustment as self-reliance, sense of personal
worth, sense of personal freedom, feeling of belonging, knowledge of social
standards, and social skills.
The California Test of Achievement is a complete battery and con
tains sections of reading, writing, language, arithmetic, and spelling.
The Stanford-Binet Scale is an individual intelligence test contain-
86
ing many items in which the individual has to identify a number of common
objects, identify parts of the body, and identify pictures. The test
items are made up of varying degrees of difficulty and is administered
verbally.
Procedural Steps.- -The procedural steps used in the conduct of this
research were*
1, Literature pertinent to this study was reviewed, analyzed, and
categorized.
2, Permission to carry out this study was obtained from the princi
pal of the Butler-Baker School, Eatonton, Georgia.
3, The data were compiled and presented with the necessary computa
tions, analysis, and interpretation to give answers to questions
involved in this study.
U, Findings, conclusions, implications, and recommendations as de
rived from the data were presented in the final copy of this
thesis.
Summary of Related Literature»- « The schools have begun to realize
the need for providing a curriculum that will meet the needs of the mentally
handicapped as well as the normal children. The curriculum best suited
for the mentally handicapped is one which provides for all the needs of the
pupils socially as well as academically.
The personality of the mentally handicapped depends a great deal
upon how he is accepted by his peers in the classroom. Ihen the mentally
handicapped children are isolated in the regular classroom by their friends
it has an effect upon their personality and they tend to become problems.
Parents may also try to push them faster than they are able to go
mentally, thus, helping them to create a feeling of insecurity. The de
sire for belongingness is very strong in the mentally handicapped, and
when he cannot cope with the demands of society, he feels that he is not
an integral part of the group in which he work® and plays.
The mentally handicapped as well as any normal child likes to
87
achieve something and he is motivated when he does, and uninterested
when he does not. Therefore, it is important that instructional
materials be given on his level in order that he might achieve some recog
nition from his teacher and his working peers.
The educable mentally retarded pupils may be classified under one
or more of the following headings:
1, Morons - children who have some degree of educability in read
ing, writing, and arithmetic, and some degree of sociability*
2. Border-line - considered in the classification of the mentally
retarded, but hard to classify as either moron or dull-normal.
Such pupils are retarded to such a degree that they cause diffi
culty in school adjustment.
The mentally handicapped possess some mental ability* Spearman
believes that all pupils possess factors of intelligence. These, he
defines as ng" factors and "sH factors. The "gn factors, or general
factors, and the "s" factors, or specific factors. Alexander feels that
there is a concrete intelligence defined as the ability to deal with
materials intelligently and an abstract intelligence, usually measured
by intelligence tests. Duncan felt that "g" factors of the mentally
handicapped were measured by the Stanford-Binet Scale.
INTERPRETATIVE SUMMARIES
Introductory Statement.- -»The interpretative summaries of the find
ings of this research are reported under three captions: (l) Interpreta
tive Summary on Basic Dataj (2) Interpretative Summary for Significant
Differences Between the Segregated and Non-Segregated Groups, and (3)
Interpretative Surranary on Correlations.
InterpretativeSummary on Basic Data.--The data for the scores on
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the California Test of Personality and the California Achievement Test
are summarized in Table 31. The findings of the personality test show
ed that both the segregated and non-segregated groups were markedly be
low the norm of expectancy on personality adjustment. The findings of the
achievement test showed that both groups were achieving at about the same
level on all components,
^Afg£rgj^ive Summary for Significant Differences Between Groups,—-
The data for the significant differences between the segregated and non-
segregated groups of mentally retarded pupils are summarized In Table 32.
These findings showed no significant differences existed between the two
groups except on the component of Mechanics of English which was statisti
cally significant in favor of the nop-segregated group.
Developmental Levels on the California Test
of Personality (Total Components)
A, Developmental Levels in Personal Adjustment For the Segregated and Non-
Segregated Mentally Retarded Pupils in the Secm^jnilrdj^ and Fourth
Grades,
1, Personal Adjustment Tables 1 and li|
On the variable of Personal Adjustment the following measures were
obtained: For the segregated group, a mean of 25,57, a median of
2?»00, a standard deviation of 6.00, and a standard error of the
mean of l,60| whereas, for the non-segregated group a mean of 25,30,
a median of 25,00, a standard deviation, of 6.12, and a standard
error of the mean of 1,62, The two groups showed a difference be
tween the two means of ,27, to indicate a "t" of ,12 which was not
significant,
B« Developmental Levels in Social Adjustment For the Segregated and Non-
Segregated Mejntally_Retarded PupjLls in Second^ Thirdy_and_jjourth Grades.
1, Social Adjustment Tables 2 and 15
On the variable of Social Adjustment the following measures were
obtained: For the segregated pupils, a mean of 25.21, ai;median of
27.00, a standard deviation of 8,67, and a standard error of the
mean of 2.31} whereas, for the non-segregated pupils a mean of 25,60,
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a median of 21*.63, a standard deviation of 6.87, and a standard
error of the mean of I.83. The two groups showed a difference
between the two means of ,39, to indicate a »t" of .13 which was
not significant.
°* Developmental Levels in Total Adjustment For the Segregated and Non-
Segregated Mentally Retarded Pupils in the Second. Third, and Fourth
Grades* ——— . __. _»_^—_—_^ :—;
1. Total Adjustment Tabl@s 3 and l6
On the variable of Total Adjustment the following measures were ob
tained* For the segregated pupils, a mean of 50,35, a median of
53.88, a standard deviation of 13.25, and a standard error of the
mean of 3*5k; whereas, for the non-segregated pupils, a mean of
51.31*, a median of 1*8.88, a standard deviation of 12.25, and a
«*andard error of the mean of 3.27. The two groups showed a diff
erence between the two means of ,99, to indicate a "tn of .21
which was not significant.
Achievement Levels on the California
Achievement Test (All Components)
A. Achievement Levels in Reading Vocabulary For the Segregated and Non-
Segregated Mentally Retarded Pupils in the Third,'Fifth, and Seventh
Grades. ~~~ '
1. Reading Vocabulary Tables k and 17
On the variable of Reading Vocabulary the following measures
?rere obtained: For the segregated pupils, a mean of 23.03, a
median of 22.50, a standard deviation of 7.68, and a standard
error of the mean of 2.05j whereas, for the non-segregated group
a mean of 2l*.61*, a median of 2U.00, a standard deviation of 5.81;,
and a standard error of the mean of 1.56. The two groups show
ed a difference between the two means of 1.6l, to indicate a
"tB of .56 which was not significant.
2. Reading Comprehension Tables 5 and 18
On the variable of Reading Comprehension the following measures
were obtained: For the segregated pupils, a mean of 9,1*7, a
median of 8.75, a standard deviation of 3.31a and a standard error
of the mean of ,88j whereas, for the non-segregated pupils, a
mean of 8.27, a median of 7.70, a standard deviation of 2.05, and
a standard error of the mean of ,$5. The two groups showed a
difference between the two means of 1,20, to indicate a "t"
of 1,15 which was not significant.
3. Total Reading Tabl@s 6 and lo
On the variable of Total Reading the following measures were ob-
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tained: For the segregated pupils, a mean of 30.83, a median
of 32.00, a standard deviation of 10.1*0, and a standard error of
the mean of 2.78; whereas, for the non-segregated group, a mean
of 32.97, a median of 33.50, a standard deviation of 6.81*, and a
standard error of the mean of 1.83. The two groups showed a diff
erence between the two means of 2.1i*, to indicate a "t" of ,61*
which was not significant.
1*. Arithmetic Reasoning Tables 7 and 20
On ihe variable of Arithmetic Reasoning the following measures
were obtained: For the segregated pupils, a mean of 7.07, a
median of 8.00, a standard deviation of U.5U, and a standard
error of the mean of 1.21$ whereas, for the non-segregated pupils,
a mean of 6.73, a median of 6.67, a standard deviation of 3.57,
and a standard error of the mean of .95. The two groups showed
a difference between the two means of ,3k, to indicate a nttt of
.22 which was not significant.
5« Arithmetic Fundamentals Tables 8 and 21
On the variable of Arithmetic Fundamentals the following measures
were obtained: For the segregated pupils, a mean of 8.13, a median
of 5»00, a standard deviation of 5.36, and a standard error of the
mean of 1.43} whereas, for the non-segregated pupils, a mean of
6.20, a median of 7.00, a standard deviation of 3,29, and a standard
error of the mean of .88. The two groups showed a difference be
tween the two means of 1.93, to indicate a "t" of l.ll* which was
not significant.
6, Total Arithmetic Tables 9 and 22
On the variable of Total Arithmetic the following measures were
obtained: For the segregated pupils, a mean of 13.80, a median
of 13.00, a standard deviation of 8.70, and a standard error of the
mean of 2.32; whereas, for the non-segregated pupils, a mean of
12.40, a median of 11.13, a standard deviation of 5.73, and a
standard error of the mean of 1.53. The two groups showed a
difference between the two means of 1.1*0, to indicate a nt" of
.50 which was not significant.
7« Mechanics of English Tables 10 and 23
On the variable of Mechanics of English the following measures were
obtained: For the segregated pupils, a mean of 0.00, a median
of 0.00, a standard deviation of 0.00, and a standard error of the
mean of 0t00 1 whereas, for the non-segregated group, a mean of
1.87, a median of 1,00, a standard deviation of 2.11, and a stand
ard error of the mean of »$$. The two groups showed a difference
between the two means of 1.87, to indicate a "t» of 3,1*0 which was
significant.
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8. Spelling Tables 11 and 2k
On the variable of Spelling the follovdng measures were obtained:
For the segregated pupils, a mean of U.00, a median of 4.75, a
standard deviation of 2,88, and a standard error of the mean of
.77; flftiereas, for the non-segregated pupils, a mean of 3.53, a
median of U.63, a standard deviation of 2.75, and a standard error
of the mean of .73. The two groups showed a difference between
the two means of ,U7, to indicate a "ttt of ,k7 -which was not
significant.
9. Total Language Tables 12 and 25
On the variable of Total Language the following measures were obtain
ed: For the segregated pupils, a mean of U.00, a median of Iu75,
a standard deviation of 2.88, and a standard error of the mean of
.77; whereas, for the non-segregated pupils, a mean of 5«U0, a
median of 6.75, a standard deviation of 4.00, and a standard error
of the mean of 1.07t The two groups showed a difference between
the two means of l.UO, to indicate a »t» of 1.06 which was not
significants
10# Total Test Tables 13 and 26
On the variable of Total Test the following measures were obtained:
For the segregated pupils, a mean of hQ»7k) a median of 46.75, a
standard deviation of 22.12, and a standard error of the mean of
5.91j whereas, for the non-segregated group, a mean of 51.53, a
median of 50.25, a standard deviation of 14.35, and a standard error
of the mean of 3.33. The two groups showed a difference between the
two means of 2.79 to indicate a «ttt of .40 which was not significant.
Interpretative Summary on^Correlations1.-— The data for the corre
lations of scores obtained by the fifteen segregated and fifteen non-segre
gated mentally retarded pupils on the California Test of Personality and
California Achievement Test are summarized in Table 33. These findings
revealed the following for the segregated group:
1. There was a statistically positive relationship between social
and total adjustment, between total reading and the two read
ing components, between total arithmetic and the two arithmetic
components, between total language and total reading, between
total language and spelling, and between total achievement and
the total components of reading, arithmetic, and language.
2. The remaining eleven of the correlations for the paired
variables among components of the personality and achievement
tests were positive but statistically insignificant.
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These findings revealed the following for the non-segregated group:
1. There were statistically significant positive relationships
between total adjustment and each of the following: Social ad
justment, personal adjustment, and total achievement.
2. There were statistically significant positive relationships be
tween total reading and reading vocabulary, between total
arithmetic and arithmetic fundamentals, and between total
achievement and each of the following: Total reading and Total
arithmetic,
3. The remaining fourteen of the twenty-two correlations for the
paired variables between personality and achievement tests
were positive but statistically insignificant.
Correlations Among Components of the California
Test of Personality
1» Personal and Social Adjustment Table 27
Correlation between personal and social adjustment on the
California Test of Personality for the segregated group showed
a rho of .36, with a standard error of the rho of .27, and a nt(l
index of 1,33* which was not significant.
Personal and social adjustment for the non-segregated group
showed a rho of .79> with a standard error of the rho of ,27,
and a ntn index of 2.93, which was not significant.
2. Personal and Total Adjustment
Personal and total adjustment for the segregated group showed a
rho of .68, with a standard error of the rho of .27, and a "t" in
dex of 2.52, which xvas not significant.
Personal and total adjustment for the non-segregated group
showed a rho of .96, with a standard error of the rho of .27, and
a Ht" index of 3«55* which was significant.
3. Social and Total Adjustment
For the segregated group social and total adjustment showed a
rho of .88, with a standard error of the rho of .27, and a Mt"
index of 3«26, which was significant.
Social and Total adjustment for the non-segregated group showed
a rho of .91, with a standard error of the rho of .27, and a "t11
index of 3»37, which was significant.
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Correlation Among Components of the California
Achievement Test
1* Reading Vocabulary and Comprehension Table 28
Correlation between reading vocabulary and comprehension for the
segregated group showed a rho of .76, with a standard error of
the rho of ,27, and a "t" index of 2.82, which was not significant,
Reading Vocabulary and comprehension for the non-segregated group
showed a rho of ,391 with a standard error of the rho of .27, and
a "t" index of l.UU, which was not significant.
2# Reading Vocabulary and Total Reading
Reading vocabulary and total reading for the segregated group show
ed a rho of .97, with a standard error of the rho of .27, and a
"t» index of 3«5;9, which was significant,
Reading vocabulary and total reading for the non-segregated group
showed a rho of ,95, with a standard error of the rho of .27, and
a Mttt index of 3.5U, which was significant.
3. Reading Comprehension and Total Reading
Reading comprehension and total reading for the segregated group
showed a rho of .85, with a standard error of the rho of .27, and
a nt" index of 3*15, which was significant.
Reading comprehension and total reading for the non-segregated
group showed a rho of ,6U, with a standard error of the rho of
.27, and a "t" index of 2.37, which was not significant.
lu Arithmetic Reasoning and Fundamentals
Correlation between arithmetic reasoning and fundamentals on the
California Achievement Test for the segregated group showed a rho
of .6j», with a standard error of the rho of .27, and a ntn index of
2.1*1, which was not significant.
Arithmetic reasoning and fundamentals for the non-segregated group
showed a rho of *kl with a standard error of the rho of .27, and a
"t" index of 1.52, which was not significant.
5* Arithmetic Reasoning and Total Arithmetic
Arithmetic reasoning and total arithmetic for the segregated group
showed a rho of .8U, with a standard error of the rho of .27, and
a »ttt index of 3.11, which was significant.
Arithmetic reasoning and total arithmetic for the non-segregated
9k
group showed a rho of .80, with a standard error of the rho
of .27, aid a »t" index of 2.96, which was not significant.
6. Arithmetic Fundamentals and Total Arithmetic
Arithmetic fundamentals and total arithmetic for the segregated
group showed a rho of .93t with a standard error of the rho of
.27, and a »t" index of 3.1*5, which was significant.
Arithmetic fundamentals and total arithmetic for the non-segre
gated group showed a rho of ,8U, with a standard error of the rho
of .27, and a "t» index of 3.11, which was significant.
7» Mechanics of English and Spelling
Mechanics of English and spelling for the segregated group showed
a rho of .51, with a standard error of the rho of .27, and a "t"
index of 1.89, ntfiich was not significant.
Correlation on the Mechanics of English and spelling for the non-
segregated group showed a rho of .38, with a standard error of
the rho of .27, and a "tw index of I.U., which was not significant.
8. Mechanics of English and Total Language
Correlation between the Mechanics of English and Total Language for
the segregated group showed a rho of .51, with a standard error of
the rho of .27, and a "t» index of I.89, which was not significant.
Mechanics of English and Total Language for the non-segregated
group showed a rho of .76, with a standard error of the rho of
.27, and a »t" index of 2.82, which was not significant.
9. Spelling and Total Language
Correlation between Spelling and Total Language for the segregated
group showed a rho of 1.00, with a standard error of the rho of ,27,
with a «t» index of 3.70, iNhich was significant.
Spelling and Total Language for the non-segregated group showed
a rho of .79, with a standard error of the rho of .27, and a "tn
index of 2.93, which was not significant.
Correlations Between the California Test of Personality
(Total Adjustment) and the California Achievement
Test (Total Components)
(Table 29)
Correlation Between Total Adjustment on the Mental Maturity Test and
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Total Reading on the Achievement Test for the Segregated and non-segregated
Groups. —
1. Total Adjustment and Total Reading
For the segregated group, the correlation between Total Adjust
ment and Total Reading showed a rho of .71, with a standard error
of the rho of .27, and a Mt» index of 2.63, "which was not signifi
cant.
Total Adjustment and Total Reading for the non-segregated group
showed a rho of ,U8, with a standard error of the rho of .27, and
a "t» index of 1.78, which was not significant.
2. Total Adjustment and Total Arithmetic
Total Adjustment and Total Arithmetic for the segregated group
showed a rho of .67, with a standard error of the rho of .27,
and a nt" index of 2.1*8, which was not significant.
For the non-segregated group, Total Adjustment and Total Arith
metic showed a rho of .76, with a standard error of the rho of
.27, and a "t" index of 2.82, which was not significant.
3. Total Adjustment and Total Language
Total Adjustment and Total Language for the segregated group
showed a rho of .I4.9, with a standard error of the rho of .27,
and a HtM index of 1,82, viihich was not significant.
Total Adjustment and Total Language for the non-segregated
group showed a rho of ,58, with a standard error of the rho of
,27, and a "t" index of 2«l£, which was not significant,
k» Total Adjustment and Total Achievement
Total Adjustment and Total Achievement for the segregated group
showed a rho of ,76, with a standard error of the rho of .27,
and a »tn index of 2.82, which was not significant.
Total Adjustment and Total Achievement for the non-segregated
group showed a rho of .97, with a standard error of the rho of
,27, and a »t" index of 3.59, which wa significant.
Correlations Among the Total Components of the California Achievement Test.
Total Reading and Total Arithmetic Table 30
Correlation between the Total Reading and Total Arithmetic
components for the segregated group showed a rho of .78, xidth
a standard error of the rho of .27, and a nt" index of 2.89,
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which was not significant.
Th© Total Reading and Total Arithmetic for the non-segregated
group showed a rho of .72, with a standard error of the rho of
.27, and a »t« index of 2.67 which was not significant.
2. Total Reading and Total Language
I0!!1 R?adi}?g *?* Total language for the segregated group showed
a rho of .55, with a standard error of the rho of .27, and a »t»
index of 3.15, which was significant.
Total Reading and Total Language for the non-segregated group
showed a rho of .71, with a standard error of the rho of .27,
and a Mt« index of I.63, which was not significant,
3« Total Reading and Total Achievement
Total Reading and Total Achievement for the segregated group show
ed a rho of .9k, with a standard error of the rho of .27, and
a »t» index of 3.1$, which was significant.
Total Reading and Total Achievement for the non-segregated group
showed a rho of ,93, with a standard error of the rho of .27, and
a »tB index of 3.U5 which was significant,
h* Total Arithmetic and Total Language
Total Arithmetic and Total Language for the segregated group show
ed a rho of ,7k, with a standard error of the rho of .27, and
a »t» index of 2.71*, which was not significant.
Total Arithmetic and Total Language for the non-segregated group
showed a rho of .516, with a standard error of the rho of .27, and
a "t" index of 2.07, which was not significant,
5, Total Arithmetic and Total Achievement
For the segregated group Total Arithmetic and Total Achievement
showed a rho of .89, with a standard error of the rho of .27, and
a "t'» index of 3.30, which was significant.
Total Arithmetic and Total Achievement for the non-segregated
group showed a rho of .88, with a standard error of the rho of ,27,
and a «t" index of 3»26, which was significant.
6, Total Language and Total Achievement
Total Language and Total Achievement for the segregated group show
ed a rho of .88, with a standard error of the rho of .27, and a
nt" index of 3«26, which was significant.
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^, Achievement for the non-segregated group
fnH «?«?V #J34 ^±th a standard e^or of the rho of .277
and a »t» index of 2.70, which was not significant.
Conclusions.- - The findings of this study warrant that certain con
clusions be drawn. The conclusions so warranted are:
1. The pupils were making poor personality adjustments.
2. The achievement in school subjects of the mentally retarded
pupils who were taught in a special segregated class situation
showed no reliable difference from the achievement of those
mentally retarded pupils who remained in the regular class situ
ation.
3. The personality development of the mentally retarded pupils who
were taught in a special segregated class situation showed no re
liable difference from the development of those who remained in
the regular class situation.
k» There was a correspondence of achievement in school subjects of
the mentally retarded pupils who were taught in special segre
gated group.
5>. There was a correspondence of personality development for the
mentally retarded pupils who remained in the regular class
situation.
6. There was very little correspondence of achievement in school
subjects for the mentally retarded pupils who remained in the
regular class situation.
7. There was not any reliable correspondence between personality
development and achievement in school subjects for the mentally
retarded pupils who were taught either in a special segregated
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class situation or in a regular class situation,
Applications.--The findings and conclusions of this report on
research warrant that certain implications be drawn. The implications of
this study are:
1. The Butler-Baker School should provide opportunities for the
mentally retarded pupils to make personal and social adjustments.
2. Achievement of mentally retarded pupils in school subjects is
not affected by being taught in a special segregated class or by
remaining in a regular class situation.
3» Personality development of mentally retarded pupils is not
affected by being taught in a special segregated class or by
remaining in the regular class situation.
U. Achievement in school subjects is developed more uniformly in a
situation in which mentally retarded pupils are taught in a
special segregated class situation.
5« Personality adjustments are made more uniformly in a situation
in which mentally retarded pupils remain in the regular class
situation.
6. Personality development and achievement in school subjects have
no affect upon each other whether mentally retarded pupils are
taught in a special class situation or remain in the regular
class situation.
Recommendations.-«■ The interpretation of the findings, conclusions,
and implications of the data of the report of this research warrant the
following recommendations be made. That the Butler-Baker School should?
1. Provide opportunities for its mentally retarded population to
carry on activities of school subjects in a special segregated
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class situation*
2. Provide opportunities for its mentally retarded population to
be re-grouped in a situation that approximates real life
groups in situations that afford adequate experiences for
the development of personality traits that are desirable.
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PRACTICE QUESTIONS
A. Do you have a dog at home? YES NO
B. Did you walk all the way to school today? YES NO
Page 2
CTP-P-AA
1. Is it easy for you to play by yourself
when you have to? YES N0
2. Is it easy for you to talk to your
class? YES NO
3. Do you feel like crying when you are
hurt a little? YES NO
4. Do you feel bad when you are blamed
for things? YES NO
5. Do you usually finish the games you
start? YES NO
6. Does someone usually help you dress? YES NO
7. Can you get the children to bring
back your things? YES NO




1. Do the children think you can do
things well? YES NO
2. Do the other children often do nice
things for you? YES NO
3. Do you have fewer friends than other
children? YES NO
4. Do most of the boys and girls like
you? YES NO
5. Do your folks think that you are
bright? YES NO
6. Can you do things as well as other
children? YES NO
7. Do people think that other children
are better than you? YES NO







1. Do your folks sometimes let you buy
things? YES NO
2. Do you have to tell some people to let
you alone? YES NO
3. Do you go to enough new places? YES NO
4. Do your folks keep you from playing
with the children you like? YES NO
5. Are you allowed to play the games
you like? YES NO
6. Are you punished for many things
you do? YES NO
7. May you do most of the things you
like? YES NO





1. Do you need to have more friends? YES NO
2. Do you feel that people don't like
you? YES NO
3. Do you have good times with the
children at school? YES NO
4. Are the children glad to have you
in school? YES NO
5. Are you lonesome even when you are
with people? YES NO
6. Do people like to have you around
them? YES NO
7. Do most of the people you know
like you? YES NO
8. Do lots of children have more fun






1. Do the boys and girls often try to
cheat you? YES NO
2. Do you feel very bad when people
talk about you? YES NO
3. Are most of the boys and girls mean
to you? YES NO
4. Do you feel bad because people are
mean to you? YES NO
5. Do many children say things that
hurt your feelings? YES NO
6. Are many older people so mean that
you hate them? YES NO
7. Do you often feel so bad that you
do not know what to do? YES NO
8. Would you rather watch others play




1. Do you often wake up because of
bad dreams? YES NO
2. Is it hard for you to go to sleep at
night? YES NO
3. Do things often make you cry? YES NO
4. Do you catch colds easily? YES NO
5. Are you often tired even in the
morning? YES NO
6. Are you sick much of the time? YES NO
7. Do your eyes hurt often? YES NO
8. Are you often mad at people with




1. Should you mind your folks even
when they are wrong?
2. Should you mind your folks even if
your friends tell you not to?
3. Is it all right to cry if you cannot
have your own way?
4. Should children fight when people
do not treat them right?
5. Should a person break a promise
that he thinks is unfair?
6. Do children need to ask their folks
if they may do things?
7. Do you need to thank everyone who
helps you?































SECTION 2 B1. Do you talk to the new children at
school?
2. Is it hard for you to talk to new
people?
3. Does it,make you angry when people
stop you from doing things?
4. Do you say nice things to children
who do better work than you do?
5. Do you sometimes hit other children
when you are playing with them?
6. Do you play games with other
children even when you don't want
to?
7. Do you help new children get used
to the school?








1. Do people often make you very
angry? YES NO
2. Do you have to make a fuss to get
people to treat you right? YES NO
3. Are people often so bad that you
have to be mean to them? YES NO
4. Is someone at home so mean that
you often get angry? YES NO
5. Do you have to watch many people
so they won't hurt you? YES NO
6. Do the boys and girls often quarrel
with you? YES NO
7. Do you like to push or scare other
children? YES NO
8. Do you often tell the other children




1. Are your folks right when they make
you mind? YES NO
2. Do you wish you could live in some
other home? YES NO
3. Are the folks at home always good
to you? YES NO
4. Is it hard to talk things over with
your folks because they don't under
stand? YES NO
5. Is there someone at home who does
not like you? YES NO
6. Do your folks seem to think that
you are nice to them? YES NO
7. Do you feel that ho one at home
loves you? YES NO
8. Do your folks seem to think that you






1. Do you often do nice things for the
other children in your school? YES NO
2. Are there many bad children in your
school? YES NO
3. Do the boys and girls seem to think
that you are nice to them? YES NO
4. Do you think that some teachers do
not like the children? YES NO
5. Would you rather stay home from
school if you could? YES NO
6. Is it hard to like the children in your
school? YES NO
7. Do the other boys and girls say that
you don't play fair in games? YES NO
8. Do the children at school ask you




















SECTION 2 F1. Do you play with some of the
children living near your home?
2. Do the people near your home seem
to like you?
3. Are the people near your home often
mean?
4. Are there people near your home
who are not nice?
5. Do you have good times with people
who live near you?
6. Are there some mean boys and girls
who live near you?
7. Are you asked to play in other
people's yards?
8. Do you have more fun near your





















B. Per. Wth. . . 8
C. Per. Fdm. . . 8
•£. tc D. Belg 8
E. Wd. Td. . . . 8
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F. Cm. Rel 8
TOTAL (A-F) . 48
TOTAL ADJ. 96
See Manual for Instructions.
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Reading
TO BOYS AND GIRLS:
This booklet has some games which you will like. They will show how
many words you know and how well you can read. Do as many of them
as you can.
DO NOT TURN THIS PAGE UNTIL TOLD TO DO SO.
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1
DIRECTIONS: Look at the words below. If two words are the same or mean
the same, write S on the dotted line between them. If they






























DIRECTIONS: Look at the boxes below. I shall read one word in each box.










































































DIRECTIONS: Look at the boxes below. See the words with numbers in front
of them. You are to draw a line from each of these words to a





































































4 DIRECTIONS: Read each sentence below and do what it says.
Draw a line under this word: run
1. Draw a line under this letter: B
2. Write this word: boy
3. Put an 0 after this 6
4. Draw a line under one of these
words:
girl this blue kite
5. Cross out all of the numbers:
G 4 H 6 R. K
6. Write the missing letter in this
word:
d g dog.
7. Write a word that begins with b.
8. Cross out a letter to make his
out of this word: this
9. Draw a line under the name of
the largest animal:
goat dog elephant horse









DIRECTIONS: Read each of the stories on this page. Do what it soys under
each story.
Jack has a dog.
The dog's name is Spot.
Mary has a kitty.
Its name is Tab.
J Draw a line under each right word below:
1. Jack has a
kitty dog ball
2. Tab is the name of a
kitty dog city
3. Spot is the name of a
kitty dog city
4. The kitty belongs to
Mary Jack Mother
Once there was a little girl named
Sally. She visited her grandfather
who lived in the country. There were
many horses, cows, and pigs on the
farm. She liked the horses best.
/ Draw a line under each right word below:
5. This story tells about the
trees city country
6. Sally's grandfather lived on a
mountain farm hill
7. The little girl liked
chickens horses sheep
8. The girl was
large little pretty
"May we buy some seed for the bird?"
said John.
"Yes, you may get it at the store,"
answered Mother.
/ Draw a line under each right word below:
9. John (asked told) something.
10. Mother (asked told) something.







DIRECTIONS: Read each of the stories on this page. Do what it says under
each story.
Many years ago there were no towns or cities in this test 2—section f
country. Indians lived in wigwams made of bark or skins.
They wore clothes which often were covered with pretty lagnosttc
beads. They hunted with bows and arrows.
4 Draw a line under each right word below:
1. An Indian's wigwam was his
hair home horse
2. White people lived in this country
(before after) the Indians
3. The Indians liked
reading decorations automobiles
4. This story tells about the
past present future
When grains of corn are planted in the spring, they
will grow if they have warm sunshine and rain. Some
times the farmer irrigates his land if there is not enough
rain. The fields must also be cultivated during the sum
mer. In the autumn, the corn is ripe and is put in the barn.
Draw a line under the right words below:
5. To grow, corn must have
warmth and moisture cold and shade
a hot, dry, climate
6. Raising corn requires
no care very little care considerable care
7. Irrigate in this story means
to plant to water to harvest
8. For corn to grow and ripen requires
a few weeks about two months
several months
IThis is copied from a table of contents:
CHAPTER PAGE
1. Plans for Vacation 1
2.' The Start 5
3. The First Day 10
4. The Storm 13
5. Sailing the Boat 18
9. Page 13 will tell something about
10. Page 7 will tell something about
g 7 I See. F Score
PR-AA I ("umber right).
Arithmetic
TO BOYS AND GIRLS:
This test booklet has some games you will like. They will show how well
you can think and mark problems. Do as many of them as you can.
DO NOT TURN THIS PAGE UNTIL TOLD TO DO SO.
1 (
DIRECTIONS: Look at the sentences with dotted lines. Decide what number
belongs on each dotted line and write it there.
TEST 3 —SECTION A
1. There are balls.
Diagnostic Notes
2. There are eggs.
3. Write in the numbers that are left out:
1 2 4 6 7 9 10
4. Write in the numbers that are left out:
10 11 14 17 18






DIRECTIONS: A number belongs on each dotted line below. Read each sentence.
Write the number that belongs on each dotted line.
TEST 3 —SECTION B
1. There are cents in a dime. Diagnostic Notes
2. There are nickels in a quarter.
3. There are dimes in a dollar.
4. Write one dollar and twenty-one cents
in numbers:.






3C DIRECTIONS: Read what it says below and do what it tells you to do.
TEST 3 —SECTION C
Look at these words:
day six year
twenty o'clock eleven
Three of the above words are numbers, and three
are about time. Write these words on the right
lines below.
1. Numbers 2. Time
Diagnostic Notes
3. The t:ime is
o'clock
4. The





























DIRECTIONS: Read what it says below. Show your answers by drawing lines
under the right words and writing the correct signs on the dotted
lines.
TEST 3 —SECTION D
/ Draw a line under the right word:
1. — means add subtract multiply divide
2. + means add subtract multiply divide
Diagnostic Notes
4 Write in the correct sign:
3. 4 4 = 8
4. 6-2 3
5. 4 5 = 20
4 Draw a line under the right word:
6. $ means time money
7. hr. means time money
8. min. means time money
9. § means time money










51 DIRECTIONS: Read the problems below. Write each answer on the dotted line.
I Draw a line under the word that shows what you did.
TEST 3 —SECTION E
1. If Harry had 2 marbles and John gave him Diagnostic Notes
4 more, how many would he then have?
Answer
/ In this problem I
add subtract multiply divide
2. Mary had 6 dolls and gave 3 dolls to Jane.
How many dolls .did Mary have left?
Answer
J In this problem I
add subtract multiply divide
3. William had 9 pennies. He gave 3 to John
and 2 to Ned. How many pennies did he
have left?
Answer
/ Write how you worked this problem on the line below.
4. James' father has 8 chickens. John's father
has three times as many. How many
chickens does John's father have?
Answer






TEST 3 —SECTION E (continued)
5. Mary bought 10 oranges. She ate 4 and
gave 2 to Betty. How many oranges did
she have left?
Answer
• Write how you worked this problem on the line below.
Diagnostic Notes
John has 4 books. Harry has 1 book, and
Jane has 4 books. If they divide them
equally, how many will each have?
Answer
Robert's class of 30 pupils made a paper
collection in order to buy a picture for the
room. The paper sold for $7.00; the pic
ture costs $10.00. How much more must
each child earn in order to buy the picture?
Answer
Charles is earning money to buy a bicycle.
He earns $1.50 a week delivering papers
and has $15.00 in his savings account. If
the bicycle costs $30.00, how many weeks
must he work to buy it?
Answer
Tom has twenty 2-cent marbles, two 5-cent
marbles, and ten which he bought at 2 for
five cents. How much did his marbles
cost him?
Answer.
10. Dorothy's mother gave her $3.00. If she
spends $1.50 for her music lesson, 35 cents
for a notebook, and 20 cents for bus fare,







DIRECTIONS: Here ore some addition problems. Add the two numbers each
time and write your answer under them.



















































































































(number right -i- 5)
Use nearest whale number.
7
DIRECTIONS: Read each of these problems. You are to subtract, or take away.
Write the answer under each problem.

















































































































(number right -j- 51










DIRECTIONS: The next problems are "times." You multiply, like 3 x 2 = 6. Write
the answers under the problems.










































































































(number right -j- 5)
Use nearest whole number.
9 DIRECTIONS: Read the directions below and do as many problems as you can.











2 5 6 1






























TO BOYS AND GIRLS:
This test booklet has some games you will like. They will show what you
know about capital letters, periods, commas, and so forth, and how well
you can spell and write. Do as many as you can.
DO NOT TURN THIS PAGE UNTIL TOLD TO DO SO.
1
DIRECTIONS: Read the story
and the poem below. Draw
a line under each letter that
should be a capital letter.
TEST 5 —SECTION A
Story
the boy's name is jack
le goes to school on third street
me day Miss jones said who
vould like to find a poem
this is the poem jack found:
Poem
he rain is raining all around,
it falls on field and tree,
t rains on the umbrellas here,
and on the ships at sea.
2
DIRECTIONS: Read the story




quotation marks (" ")
that have been left out of
the story.
TEST 5 —SECTION B
Story
the boy's name is jack
he goes to school on third street
one day Miss jones said who
would like to find a poem
this is the poem jack found:
Poem
the rain is raining all around,
it falls on field and tree,
it rains on the umbrellas here,











































1-10 ..... Lower case words
4, 6, 7 .... Reversed words
H, 12, 13, 14 • Script
15, 16, 17 ... Capitols




4, 5, 6, 7, 8,"
- - Gross differences




C. MEANING OF OPPOSITE*:
1-20 ----- Basic vocabulary
2. Reading Comprehension
D. FOLLOWING SPECIFIC DIRECTIONS:
1, 2, 3 .... Simple directions
4. 5, 6, j]
8 9 10 I *Diract< 'e<Iu'rin9 choice
E. DIRECTLY STATED FACTS:
I. 2. 3, 471
I- - • Facts in content
9 Significance of ?
10 .■-... Significance of answer
F. INTERPRETATIONS:
1. 2, 3, 47]
I- - - Making inferences
5, 6, 7, 8J
9, 10 Table of contents
3. Arithmetic Reasoning
A. NUMBER AND SEQUENCE:
'.2 Counting objects
3# 4 Sequence of numbers
5->->--. Writing numbers
B. MONEY:
I, 2, 3 - • - . Value of coins
4, 5 - Writing money
C. NUMBER AND TIME:
1, 2 - - - --- Vocabulary
3, 4 Telling time
5, 6, 7 .... Size of numbers
8, 9, 10 - - - - Roman numerals
LEARNING DIFFICULTIES
D. SIGNS AND SYMBOLS:
I, 2, 3, 4, 5 - - Meaning & use of signs
6, 7, 8, 9, 10 - Abbreviations
E. PROBLEMS:
1, 2, 4 .... One-step
3, 5, 6 .... Two-step
$.7 Sharing and averaging




. I - - - - Simpler combinations
% 5, oj
7, 8, 9, 10 - - Harder combinations
2, 3, 4, S, <S - Zero difficulty
G. SUBTRACTION:
" Simpler combinations
7, 8, 9, 10 -. - Harder combinations
2, 3, 5 ■ ■ - - Zero difficulty
H. MULTIPLICATION:
'•2'*1I • - - - Simpler combinations
' _j
7, 8, 9, !0 - - Harder combinations
5, 6, 1, 8, 9 - - Zero difficulty
I. PROBLEMS:
1, 4 --.. Zero difficulty
2, 3, 4 .... Carrying in addition
3, 4 ..... Column addition
5, 6, 7 - ... Borrowing in subtr.
8 Two-place multiplier
9, 10 - - - ■ Division
5. Mechanics of English
A. CAPITALIZATION:
1, 2, 3, 5 - - - first words of sentences
1, 3, S - - - - Names ot persons
2 Name! <rf streets
3 First words of quotations




4 - Question marks
3. 4 Quotation marks
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